


The Achieving School Success program is provided
forinformation purposes only. The content contained
within the program is of a general nature and should
not be treated as a substitute for medical, legal or
other professional advice.
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provided on the basis that all persons accessing the
program undertake responsibility for assessing the
relevance and accuracy of its content. Further, no
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given by any facilitator delivering Achieving School
Success or of any websites or third parties which are
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Introduction

Achieving School Success is a four session parenting
workshop program developed for all parents wanting
to foster their children’s wellbeing and success during
the school years. The program places special emphasis
on supporting parents from culturally and linguistically
diverse backgrounds as they navigate the Australian
schooling system across the primary years.

This resource has specifically been developed for
use by professionals working with families and/
or supporting parents of children aged between
5 and 13.
children, these materials will use the word ‘parent’

Whilst a variety of adults care for

throughout the program. This 8 hour program is
designed to be delivered in 4 x 2 hour sessions but
can be adapted as required. The program can be
delivered in workshop format with a larger number
of participants, or in small group format in a more
traditional parent program style. Components of
the program, or its associated resources can also
be utilised during one on one work with individual
parents or families.

The program aims to enhance the relationship
between participating parents and their children, and
is child protection focussed. Recognising the high
prioritisation of academic success in many cultures,
the sessions seek to improve parental understanding
of brain development and how trauma impacts on
the brain and learning, and to increase parental
use of positive parenting practices to enhance
and support children throughout their schooling.
The program also covers critical information about
Australian schools and strongly encourages parents
to engage with their child’s school.

The program is child-centred and strengths-based,
and references important concepts pertaining to
neurobiological development, emotionalintelligence,
attachment theory and positive parenting.

This program has not been formally evaluated,
but has been piloted and delivered to hundreds of
parents from across Greater Sydney. Feedback from
program delivery indicates a high level of participant
satisfaction with the program, and significant
improvements in knowledge about the Australian

school system, awareness of and willingness to
engage with local service providers, and increased
participant awareness about supporting children in
their social and educational development.

Program Manual Contents

This program is available for free download online.

This facilitator's manual is for use by professionals
facilitating Achieving School Success as either a
workshop series, a smaller group program, or one
on one work with families. The resource includes
all the information required to prepare for, facilitate
and evaluate the program. It includes background
information on the project, along with session
outlines, activities, parent handouts, evaluation
information, promotional material, and certificates
of participation for parents. This manual can be
used in conjunction with, or independently of the
Achieving School Success PowerPoint presentations
which accompany this resource. In order to ensure
program fidelity and success, it is important that
professionals wishing to deliver Achieving School
Success, read through the entire manual prior to
program delivery.

Whilst the program can be delivered without slides,
four PowerPoint presentations are also included to
support the delivery of the sessions.

Handouts have been developed to enhance parent
learning and are included in part C of this resource.
Parent resources have been translated in to Chinese
(simplified), Korean, Arabic and Vietnamese.
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Part A

WORKER
MANUAL

About the Program

In 2011, one of the Inner West (Sydney) NSW
Department of Family and Community Services
offices became concerned about an increase in child
protection notifications for children from particular
cultural backgrounds. Most of the notifications
pertained to unrealistic educational expectations,
domestic violence and an unwillingness of families to
seek support. Due to the significant representation
of these identified cultural populations within
Sydney’s Inner West, a working party compromising
multiple local agencies, culture-specific services,
local councils and government departments,
was convened to address the trend. The critical
issue that was identified by the working group
revolved around the fact that education systems
are vastly different around the world, with some
cultures placing a much higher value on academic
achievement than other cultures. It was recognised
that many challenges face parents from culturally
and linguistically diverse backgrounds (CALD) as
they navigate the Australian school system and for
the children raised in these families, as they attempt
to balance the expectations of their parents and
cultural background with the realities and priorities
of Australian schools, universities and employers.
This added pressure and the extent of the pressure
on children “may increase anxiety, contribute to
mental health complications and in some cases
manifest in parental behaviours that whilst well-
meaning, are actually abusive and create a context
of trauma that undoes the hard work of dedicated
study” (Pardy, 2014, 11).

It was also identified that it can often be difficult for
families from CALD backgrounds and particularly
new arrivals, to access information about Australian
systems such as education, family law and child
protection. This was seen as an additional barrier,
creating isolation, compounding family stress and
potentially putting children and women at further risk.

On this basis, it was determined that the focus of

the initiative would be fourfold. To:

¢ Increase the number of parents who use positive
parenting practices.

¢ Increase the number of parents who have positive
relationships with their children.
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e Reduce the number of women experiencing
violence from this group.

e Increase the number of parents using local
services, resources or activities.

Due to the strong connection between the
original child protection notifications and parental
perceptions about child academic performance
the program would also deliver information about
how the education system works in Australia and
how parents can best support their child through
school, and promote an understanding of brain
development and how trauma impacts on the brain
and learning.

Selection of the target audience for the project was
extensively considered. Working group members
acknowledged the broad and complex network
of public and private educational providers and
community organisations involved with delivering
formal learning to children. This network was
considered in the context of a range of factors
including; the relevance of the program to the
provider's clients, ease of access to the provider
and the ability of the provider to engage with
parents (as the desired target audience). The
group also reviewed the possibility of targeting
the parents of children of different ages and at
different educational stages. It was established
that the program would be tailored to parents
and carers of primary school aged children, and
that the target environment would be the primary
school itself.

The four session format was determined after
extensive consultation and research review. The
program was drafted as four initial PowerPoint
sessions, and reviewed by working group member
organisations. Once finalised, the presentations
were translated and an evaluation was developed
and tailored to each session. Funding was secured
via grant writing to begin piloting the program
with the Chinese and Korean communities in
the Ashfield, Burwood and Strathfield areas.
Educational and childhood health professionals
delivered the program pilot in the Mandarin and
Korean languages, and a variety of highly accessible
community venues were used.

Evaluation played a critical role in the development
of the sessions. Program content has been modified

considerably since its initial drafting, and further
developed in response to participant feedback
and the observation and continued work of the
community professionals involved with the project.

Following the initial piloting of the Achieving School
Success program, further funding was secured by
multiple agencies to deliver additional programs.
Overtime and with continued development, the
program gathered significant community interest.
The Achieving School Success program won the
Family and Community Services (FACS) 2014 Mary
Dimech Multicultural Award for a team program.
Members of the working group were also invited
to present program information at various forums
and symposiums, and a broad range of community
organisations expressed interest in delivering the
program within their own communities.

In late 2014, members of the working group
reconvened to determine the future direction of
the program. The idea for this training package was
developed to build legacy and sustainability into
the project, to address the continued interest in the
program and meet the ongoing community need for
such work. Further funding was sought and secured,
enabling the development of this training package
and the opportunity for community professionals
to deliver Achieving School Success to parents and

carers across Australia.
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Planning to run a program

The Achieving School Success program is a psycho-
social model designed to be utilised by community
professionals in a variety of settings, and for a
diverse range of target groups. The program has
therefore been structured to be offered in multiple
formats. Whilst flexibility has been built in to the
program significant planning and preparation
should take place to establish the program, and
ensure the successful delivery of program content
and outcomes.

This program has been designed to be delivered
to clients for free. As such, this resource has been
developed as one that is freely accessible to anyone
wanting access to it. It is therefore possible to
download this program and deliver it to a client or
group of clients in a free community venue, at low
or no cost.

More likely though, a facilitator will want to have
access to some funding in order to deliver a more
substantial program with program handouts, child
care, and some promotion.

On this basis, a general budget has been provided
below which outlines the costs associated with
running the multiple programs that formed part
of the pilot of Achieving School Success. These
programs were run in Sydney and so are likely to
reflect the more costly end of program budgeting.
This is intended as a guide only and it is important
to note that on many occasions line items were able
to be sourced or provided for free with the use of
free community venues, volunteers instead of paid
child care workers and so on.

ITEM COST
Facilitator (total cost) $1,600
Child Care ( 2 workers per session) $1,200
Tea/Coffee/Biscuits $50
Printing of resources $300
Promotion $200
Evaluation $800
Administration and Coordination $350
Venue $1000

There are many options available to source funding
for program delivery. Those mentioned below relate
specifically to the Australian context however are
likely to be relevant in any community.

Local councils regularly provide grants programs.
These are usually in the form of small grants of
between $1000 and $5000 which is more than
adequate to cover the costs of most program
delivery. Each council will have different program
guidelines and deadlines for applications so it is
necessary to plan well in advance to ensure there
is adequate funding by the time the program is to
run. State and federal government departments also
offer a broad range of grants programs.

Foundations, trusts and commercial grants programs
(such as banks and insurance companies) are also a
great source of funding. Targeting funding programs
that name education, child protection/family
violence, or new arrivals/migrants as a funding priority
will greatly increase the chance of grant success.
Facilitators wishing to run the program in a regional,
remote or rural area of the country, may also wish to
apply to one or more of the many specific entities

available that fund programs in these communities.

In NSW, the club grants scheme provides funding
for projects delivered in local communities across
the state. Each local community will have different
funding priorities so it is important to research
these prior to applying. There are similar programs
available in other states such as Northern Territory
Community Benefit Fund.

A model that is regularly employed to fund projects
such as this one involves bringing together a group
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of agencies to deliver the program, and having
each agency contribute a nominal amount of a few
hundred dollars or more to fund the program. This
also has the added community capacity building
impact of modelling collaboration, and bringing
new programs into a region.

It is also possible to approach various businesses
or providers within the community and either seek
financial sponsorship or in kind donations of a
venue, catering for sessions, or printing costs.

When developing your application or letter of

approach for funding or sponsorship you may like

to include the following:

e Achieving School Success was the winner of the
FACS Mary Dimech Multicultural Award 2014.

e The program has been extensively tested and
piloted with multiple user groups.

e The program has built-in evaluation tools that
are based on a Results Based Accountability

framework.

e The culturally
appropriate content that has been translated into

program materials provide

multiple languages for use.

e The program is child-centred and strengths-
based, and
pertaining to
emotional intelligence, attachment theory and

references important concepts

neurobiological development,

positive parenting.

Whilst it is possible to deliver the program to many
different audiences, the content and program
materials have been developed with CALD clients in
mind. This should be taken in to consideration when
establishing the target group for program delivery.
There are translated parent handouts available in
multiple community languages. These can be found
in part C of this resource.

Ideally, target groups emerge through observed
community need. It may be that a school principal
or teacher identifies that a cohort of parents within
the school could benefit from program content,
or a social worker recognises that a particular
client family are experiencing issues that may be
addressed through session delivery.

As such the target group may be an individual family

or client, or it may be a designated population in
a defined catchment area such as the parents
attending a particular school. As with the piloting
of this program, the target audience might also
be defined as a specific group within a region. For
example, Korean parents and carers living in the
Inner West of Sydney.

When targeting a specific cultural group the
principals of culturally appropriate interventions
should be foremost. This requires that the facilitator
not only have some cultural competence and
knowledge specific to the culture in relation to
parenting practices, but also a recognition of any
cultural sensitivities relevant to program delivery. It
is highly recommended that the facilitator has the
same cultural background as the target group.

When establishing the target audience the following
should also be taken into consideration:

o The facilitator's understanding and familiarity with
the group.

e Access to and engagement with the group.
e Suitability of the program to the community.

e Resources available to facilitator.

It is important to give adequate consideration to
these points when determining target audience
because this will also influence the decisions of the
facilitator around the format of the program delivery.
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Once target audience has been determined, it is
necessary to establish the most suitable program
format for this audience.

As outlined previously, it is possible for program
content to be delivered either in a one on one
setting, in small group format, or in seminar format.
The manual therefore includes program content
to be delivered to any target audience, and also
specific activities to be used with individual parents/
families, and group work ideas to support program
implementation in a smaller group format.

The seminar program can be delivered to a group of
any size. During the piloting of this program, these
group sizes varied from approximately 8 people to
over 70 per session. It is important to note that the
larger the group, the larger the number of ‘helpers’
needed to support the program delivery.

For smaller groups it is possible for one person to
set up and facilitate the entire program. It is then
necessary only to determine whether the facilitator
will run the program as a straight forward set of four
seminars, or will create more of a ‘group work’ style.
If running with a group work format, it is advisable
that the group number not exceed 10 clients if only
one facilitator is available, and 15 clients if two
facilitators are available. The facilitator may use the
activities and discussion points found throughout
the manual. The group program format lends
itself to more parent participation, group activities
and facilitator-led discussion, and may require the
addition of an extra session at the beginning or
end of the program to allow for the extended time
needed to include these group activities.

During the pilot, the tendency was to deliver the
sessions across 4 weeks during school term time,
usually from around 10am — 12pm (within school
hours). This worked well, however it is clearly
possible to choose a variety of other time slots for
the program. It is necessary to consider the most
appropriate time for the chosen target group, as
well as other factors such as whether clients will
be bringing young children requiring child care.
In general, being mindful of the fact that parents

may have school aged children requiring pick up
and drop off, will be an important guide. Running
programs during school term time, although
avoiding the first and last weeks of term, also tends
to improve attendance.

The venue should be chosen based on the following
questions:

¢ Does it accommodate the size of the group?

e Does it have adequate facilities? (power outlets,
chairs, tea/coffee making)

e [sit easy for the facilitator and target group to get
to, and to find? (is it accessible for wheelchairs/
prams, is it located in the community of the target
audience, adequate signage, close to transport,
free parking available)

e Isthe layout suitable for the program format chosen?
e Is there a separate and safe area for child care?

e Are there other programs or activities running
nearby or in the same venue that may interfere
with program delivery?

¢ Is the venue available at a time when the group
is planned?

There are various strategies that are effective
in engaging community members for such a
program. Translated, editable program promotional
collateral is available in the form of an A3 poster
and DL flyer for download as part of this package.
Promotional timing is important and a lead in time of
approximately 5 weeks is recommended for effective
promotion, to ensure that promotional materials not
only reach the audience but that members of the
target community have an opportunity to receive
the messaging, make a plan to attend, and register.

Promotional efforts will be influenced by the target
group and there may be a very limited need for
promotion depending on the audience and the
desired size of the group. It is strongly encouraged
to work in partnership with other agencies in the
delivery of Achieving School Success. This can
enhance access to clients and increase registrations
via referrals and client communications.
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If delivering the program within a discrete community
group such as a particular school community,
effective program promotion can be achieved
utilising content placed in the school newsletter,
program posters posted on school noticeboards,
communication to the school P & C committee, an
email to the parent body or note sent home with
children for parents, and use of school apps or social
media to promote the group.

If running a program for a particular cultural group
the facilitator should collaborate with key community
leaders in the planning and delivery of the program.
Many cultural groups maintain networks via online
community forums, social media groups and web-
based newsletters. Direct placement of promotional
content with these outlets can assist with engaging
the target audience. Use of community language
media and translated advertising on community
language radio or print press can be helpful.
Program posters sent to local schools in the area
may also drive program regjistrations.

One of the most effective ways of promoting
a group is via other community professionals.
Emailing digital versions of the promotional flyer
out to interagency networks, to community health
and school staff is also advisable.

Program registration

The registration process is a critical part of the
implementation of the Achieving School Success
program. If promotion has been delivered in a
community language, it is highly recommended that
the person listed on the flyer to take registrations is
able to speak that community language.

If child care is not being provided as part of the
program parents should be reminded at the time of
registration that they will need to make arrangements
for their children whilst they attend the program. If
child care is being provided, details of whether child
care is required and for how many children, should
also be obtained when clients register.

It is often the case that there is a last minute rush of
registrations in the few days leading up to the group
actually beginning. It is also likely that parents will
attend the program, who have not already registered
ahead of time. Program facilitators need to have a
plan in place for accommodating this.

Sending out an emailed confirmation of registration
to all parents who have registered for the group
serves as a good reminder to clients that they
have committed to attend. A ring around and/
or confirmation email to registrants a few days
prior to the program beginning is suggested as a
reminder. Parents booked in for child care should be
encouraged to arrive 30 min prior to the start of a
group to allow for enough time to settle children in
to child care, and liaise with child care staff ahead
of the program beginning.

As is the case with many free programs, parents
may register for a group and then not actually
attend. The Achieving School Success program is
designed to be delivered in multiple formats. If it is
being run as a set of 4 workshops, it is desirable but
not problematic if registrants do not attend each
session. If the program is being run in small group
format it can be highly disruptive to group dynamics
and the progress of other parents, to have a client
join a small group halfway through a program. It is
therefore strongly suggested that facilitators do not
intake any additional parents once a small group has
begun. In either approach, facilitators should not
issue a certificate of attendance to a parent unless
all four sessions have been attended by that parent.
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As with the delivery of any workshop or parent
group, the facilitator should prepare adequately for
actually delivering the sessions and arrive on site with
sufficient time to set up the venue appropriately and
brief staff and/or volunteers. Points of consideration
for preparedness include:

e Facilitator manual, PowerPoint and other program
resources.

e Parent handouts for the session being delivered.
e Registration and evaluation forms.

e Building in time for completion of forms at
beginning and end of session.

e Intake forms if running the program in small
group or one on one format.

e Pens for clients to complete paperwork.
¢ Name tags for small group format.

e Requisite  technology including projector,

computer, or screen.

¢ Signage to direct parents around the venue, and
to the child care area.

e Tea, coffee and refreshments if such are being
provided.

e Toys for children in childcare.
¢ Briefing child care workers.
e Power board and extension cords.

e Venue layout (considering chairs, tables, power
outlets).

Ensure there is built in adequate time to answer
questions, pack down and tidy the venue upon
completion of each session.

Whether the facilitator is delivering the program as
a set of seminars to many participants, or in group
format to a smaller number of parents it is vitally
important to begin each session with a brief review
of group rules. This ensures that everyone feels
safe within the group and that the program can be
facilitated effectively.

If the facilitator is running a small parent group
it is advisable to engage participants in the
establishment of group guidelines.

Group guidelines might include:

o Confidentiality.

¢ Punctual start and finish times.

e Turning mobile phones off or to silent during the
group.

e Respecting the opinions of others.

e Taking turns to talk.

e All parents have a choice as to whether to
participate in any activity.

It is widely acknowledged that the professional
relationship between facilitator and clients is a key
contributing factor to positive outcomes (Patterson
& Chamberlain, 1994). It is therefore important
that facilitators focus a significant amount of
preparation and delivery time to ensuring their
competence in relation to building rapport with
clients, communicating and listening effectively,
delivering the program at an appropriate pace,
managing group dynamics, and providing empathy
and concern towards clients.

Facilitators of Achieving School Success should
be highly familiar with their local community and
ideally from the same cultural background as the
target audience for the group. It is not expected
that facilitators are to be subject matter experts
on every topic relating to parenting. Where a
facilitator feels that they are unable to answer a
parent question on the spot it is good practice to
engage the broader group to share the ideas and
responses of other parents. This supports parents
in their own reflective practice and provides an
opportunity for shared learning. If a facilitator finds
themselves ‘stuck’ at a question or comment, the
facilitator may wish to acknowledge that there are
additional resources that are useful to consult with
prior to responding and commit to addressing the
question or topic at the next session. This will give
the facilitator an opportunity to go away and access
additional expertise and information that will allow
them to adequately respond.

When delivering the program to a specific cultural
group or to a multicultural group it is to be
understood that the role of the facilitator is not to
challenge or question cultural beliefs or practices.
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Rather, the facilitator's role is to support parents
through the process of developing effective
parenting strategies and learning new information
about Australian schools and systems.

During sessions it is important to be aware of any
sensitivities within the group, and to manage any
questions or commentary from other members
of the group which may affront or undermine a
participant.

Facilitators should access continued supervision
throughout the course of the program, and schedule
in an opportunity to debrief after each session with
a supervisor or colleague.

Achieving School Success has been established for
use in various formats and may be delivered as a
small parent group model with up to approximately
15 clients. The group may also be delivered during
one on one or family casework.

The program is split into four sessions. Each session
has its own section within this manual and is structured
to include both content and practical work.

Content

All four sessions deliver a significant amount of
content. Each session focusses on a specific topic
set and includes information that draws on a range
of approaches.

Key points of content are included in the PowerPoint
presentations that form part of this manual. Summary
content has been developed into a set of parent
handouts which can be distributed at the beginning
of each session to support parent learning.

Discussion points

Each session also includes one or a number of
discussion points. These have been included
to support facilitators in prompting parents to
contribute thoughts and ideas around the content
of the program. “Encouraging discussion during
group work with parents is an excellent mechanism
for incidental learning and an opportunity for
parents to process information in an alternative
way"” (Rickertson, 2011, p9).

Use of discussion points is entirely optional, and
not always advisable. It may, for example, be
challenging to manage a discussion amongst larger
groups of parents. Facilitators may also wish to add
or exclude discussion points to tailor the program
more effectively to their target group, or to better fit
the time frame for program delivery.

Activities

At least one activity has been built into each session.
These are included as a guide only and have been
designed to enliven the content of the program and
give parents an opportunity to practice the skills
they have learned. To ensure program fidelity it is
not recommended that facilitators alter the program
content. As above, facilitators may wish to add or
exclude additional activities to tailor the program
more effectively to their target group, or to better fit
the time frame for program delivery.

The use of activities is suitable when delivering
the program to a small group of parents, or with
individual parents.

Homework

Each session provides ideas for parent homework,
which is best used when running with a small
group format or with individual parents. These are
simple activities for parents to try at home. Parent
homework should not be compulsory, but is to be
encouraged.

Family Focus activities

To support the development of strong families
there are four Family Focus activities built into the
program. These are incorporated into the homework
set for parents after each session. They can also be
used as stand-alone suggested home activities for
parents, in groups of any size. Family Focus activities
are suggested as a way of encouraging families to
spend quality and positive time together. These are
designed to be enjoyable for parents and children of
all ages. They focus on strengthening the family unit
by facilitating communication, negotiation, family
decision making, and bonding. These activities are
not compulsory.
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Evaluation forms an important part of program
delivery and is also vital as a method of assessing
the effectiveness of the program and the facilitator.
Included with this resource is an evaluation form
for each session. These have been translated into
various community languages.

If funding has been received to deliver the program
it is particularly important that an effort is made to
collect as much evaluation data as possible. Some
extra time may need to be given to this process at
the end of sessions, or the program to ensure that
parents are able to understand and complete each
session evaluation. Feedback information can then be
utilised as a part of funding reporting to demonstrate
evidence of program delivery and success.

The client group should be taken into consideration
when delivering evaluations. Some clients may
have low literacy levels and the completion of such
evaluations may take much longer or require the
support of a volunteer to assist with explaining the
process and evaluation questions.

Some client groups may not be comfortable with
completing any form of evaluation, and may be
put off attending further sessions if evaluation is
enforced. If a facilitator becomes aware that this
may be the case either prior to, or once the group
has begun an alternative or less formal evaluation
strategy may be utilised. For example, it may be
sufficient to close each session with a discussion
around some of the questions of the evaluation, to
provide a mechanism of feedback on the program.

In general it should be considered that the
completion of all client paperwork is optional. It is
far more important that a client participates in each
session and is able to access the information and
resources associated with the program, than to
insist that a client complete evaluations if they are
not comfortable in doing so.

It is also important that participants are not
overloaded with paperwork, either at the registration
or evaluation stage. This can be off-putting and
intimidating to clients. Therefore if an agency uses
its own set of client forms or assessment tools,
consider whether certain forms duplicate each

other, and whether it is necessary for clients to be
issued with all forms.

One of the key features of effective program delivery,
and the impetus in developing a freely accessible
program, has been the understanding that local
professionals in communities all over Australia are
the gatekeepers to parents and families having
broader access to important community resources
and services.

Achieving School Success draws together a range of
information sets and references additional programs
which may assist parents in further developing
their knowledge and parenting skills. Facilitators
are encouraged to suggest additional community
programs or resources to families, and are reminded
to discuss such programs with parents first, and seek
their consent prior to making referrals.

Wherever possible, facilitators may also wish to
invite community professionals from local schools
or agencies to be on hand for one or more of the
sessions to respond to specific questions. This will
need to be managed effectively to ensure that this
does not eat into program delivery time. It may be
necessary to add an additional 30 min to any session
at which a local community professional will be
present for parent questions, to allow for discussion
after program completion.

In cases of disclosures of family violence or child
abuse, or where a facilitator has concerns for the
wellbeing of a child, facilitators should follow their
organisational child protection policies and contact
the child protection department in the relevant state.

Achieving School Success




Part ®

SESSION
CONTENT

@ Session 1

Background

This session introduces basic knowledge of the
Australian education system along with syllabus
and curriculum. It explores the different stages of
schooling and details what schools expect from
student at each stage. It also examines what parents
can expect from children at different developmental
stages, and details the rights and responsibilities of
both students and parents.

This session also looks at key roles within the school
(such as school counsellors and the principal) and
the function of those roles.

Introduction of program

The welcome and introduction process sets the
climate for the delivery of the rest of the program. It is
an opportunity for the facilitator to build rapport with
parents and introduce the framework for delivery.

During session 1 facilitators should introduce parents
to the entire Achieving School Success program. Itis
useful to emphasise that the program involves four
sessions and to encourage parents to participate
in all four sessions in order to gain the maximum
benefit from the program. When running a small
parent group, the introduction should also make
clear that attendance at all sessions is necessary in
order to receive a completion certificate.

The introduction is an opportunity for the facilitator

to briefly introduce themselves and should include

an orientation to Achieving School Success,
emphasising that:

e Achieving School Success primarily focusses on
supporting parents in assisting their children
through the primary school years. However all
of the knowledge and parenting skills within the
program can be used with children of any age.

e Parenting can be challenging and the sessions
provide an opportunity to learn new things to
help with parenting challenges.

¢ Navigating the different stages and expectations
of schooling is difficult for parents, but also very
challenging for children.

e The experience that children have at school will
differ greatly to the experience that their parents
had. This is even more so the case when children
are being educated in a country that is different to
the country that their parents were educated in.

e Children today are faced with many additional
challenges such as the need to manage their
online presence and adjust to the rapidly
changing technology that influences all aspects
of modern life.

e Each parent, child and family is unique and
parents are encouraged to use the information
and skills gained through the program in a way
that best fits their own family.

Remember to also include housekeeping and
basic safety information such as location of toilets,

emergency exit information and so on.

Distribute session 1 parent handouts (available in
part C of this resource).
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ACTIVITY ONE

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

Parents should be broken into pairs and asked to
interview each other with the questions below.
Following interview time, reconvene the group
and ask each parent to introduce the other person
to the whole group.

Interview questions —

e What is your first name?

e What are the names and ages of your children?
e What was your favourite subject at school?

e What is your child’s favourite subject at school?

(pick one of your children)

e What do you enjoy doing on holidays?

Facilitator Tip

Write the questions on a large sheet of paper or
a white board as a guide for parents. Have pens
and paper handy for parents to use so they can

make some notes during the interview.

Overview of the Australian
schooling system

Education is a critical factor in the life of a child.
Sidonne (2009) explains that a good education can
lead to a better job and income but also a healthier
life and increased life expectancy. Whilst lower
student motivation and decreased ability to learn
have been linked with aggression and violence, lack
of exercise, and a range of other factors.

Parents have a critical role in creating a safe,
nurturing environment for children so that they
have an opportunity to reach their full potential. It
is important that parents have an understanding
of the Australian school system, how it differs from
other education systems around the world and what
is expected of students and parents, so that parents
know what to expect and can help their children
achieve success at school and beyond.

The Australian school system includes:

¢ Preschool - Generally offered in an early learning
setting to children between the ages of 3 and 5.

e Primary school - Runs for seven or eight years,
starting at Kindergarten or Preparatory through
to Year 6 or /.

e Secondary school - Runs for three or four years,
from Years 7 to 10 or 8 to 10.

e Senior secondary school - Runs for two years,
Years 11 and 12.

School education is similar across all of Australia with
only minor variations between states and territories.
Schooling lasts for 13 years, from kindergarten to
senior secondary, and is compulsory until at least
the age of 16.

There are many different types of schools including;
government schools, non-government schools and
schools based on educational philosophies such as
Montessori. All schools must be registered with a
state or territory education department and must
adhere to government standards and requirements.

“Australian schools do more than just educate
students. They prepare them for life — developing
communication skills, self-discipline and respect
for themselves, their peers and their world....They
also believe strongly in the benefits of a rounded
education —including the teamwork, self-expression
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and personal development that happen outside
the classroom” (www.studyinaustralia.gov.au/usa/
australian-education/schools).

The system aims to create successful learners —
those who utilise creativity, logic and strategy in their
thinking, are tolerant, optimistic, responsible, self-
aware and able to manage their own emotions and
behaviours. Key features of the Australian education
system include; the promotion of lifelong learning,
multiple subjects for a variety of pathways to
success, a student-centered teaching and learning
model and a full range of assessment methods.

Considerations for starting school

Starting school is a significant and important process
for each and every student. “Children face many
challenges as they navigate a new environment,
establish peer relationships and learn to function
within the structure of a classroom setting (Compus,
2011, 23). In Australia, beginning school is likely to
be more challenging for children from CALD families.
Children from these backgrounds are also less likely to
attend an early childhood education and care service
before they start school. (Rosier & McDonald, 2011)

CALD families may also have concerns regarding
children’s transitions to schooling. These concerns
may include worry about children’s proficiency in
English, worry about bullying as a result of skin
colour or accent, and the influence of Western
cultural values on their own cultural and religious
values (Sanagavarapu & Perry, 2005).

"Children’s long term success in school derives from
their learning experiences before school and the
ongoing learning environment in the early school years”
(CCCH, 2008, 1). The transition to school, and the early
partnership established between parents, teachers
and school can help make this period of change more
manageable for children and their parents.

There are many factors that influence a child’s ability
to adapt to school including:

e Child characteristics: characteristics such as
personality, social skills and intelligence (Cowan
et al, 2005).

e Parental characteristics: such as relationship
status, socio-economic status and parenting
practices/style (Smart et al, 2008).

e Community characteristics: the services and
schools available to children and families, and
the relationship that families have with these
providers (Farrar et al, 2007).

Primary School

Primary schools in NSW currently follow a curriculum
based on different stages of learning.

e Early Stage 1 : Kindergarten
e Stage 1: Years 1 and 2
e Stage 2: Years 3 and 4
e Stage 3: Years 5and 6

A wide variety of teaching and learning approaches
are utilised in the primary school setting including
individual activities, group and whole-class work.
Students learn through active participation that is
designed to prepare them for lifelong learning. The
teaching methodology is based on a student-centred
and quality teaching framework. Children’s skills and
abilities are developed, and there is a focus on raising
children’s interest across a balance of learning areas
whilst supporting good learning habits.

There is a strong emphasis on the development of
literacy and numeracy skills because these aspects of
learning are critical to children succeeding in further
stages of learning and are also much-needed 'real
world skills. As such, English and mathematics can
take up half of student learning time in primary school.

Discussion Point

WHAT ARE THE MOST IMPORTANT SKILLS/
KNOWLEDGE CHILDREN NEED TO HAVE IN
ORDER TO SUCCEED IN THE WORLD TODAY?

FACTORS TO CONSIDER:
¢ Constantly changing technology.

e Changing nature of work environments (remote
offices, internet-based business).

e Emotional intelligence is now considered as
a more relevant indicator for success than
traditional intelligence.
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Primary school syllabus and
curriculum

Learning in the primary school years (Kindergarten
to Year 6) focusses on six main areas:

e English
e Mathematics
e Science and Technology

e Personal Development, Health and Physical
Education

e Human Society and Its Environment

e Creative Arts

Each syllabus has clearly established objectives

and outcomes, organised as ‘knowledge’,
‘understanding’, ‘skills’, ‘values’ and ‘attitudes’.
The documentation associated with curriculum is
available from the Board of Studies or equivalent in

each state.

Students learn at different rates and in different ways.
Teachers cater for the learning needs of students
through providing a differentiated curriculum. All
schools work within a curriculum which is a guide
of the areas of knowledge and learning that need
to be covered off at each stage of schooling. In
addition to subject-based content, primary school
learning addresses important contemporary themes
and general capabilities as students prepare to live
and work successfully in the 21st century. These
include; information technology, critical and creative
thinking, personal and social capability and ethical
understanding.

Children are required to show a balance of capability
across all areas, many of which cannot be developed
through study and text book learning but rather
require ‘hands-on’, practical learning, and a range
of experiences in and out of the classroom.

Facilitator Tip

statements

Stage
expectations for kindergarten to year ten
students in NSW are available for download from
the Board of Studies website.

outlining outcomes and

What is expected of students?

Schools have a number of expectations of students
at the different stages of schooling. Students are
expected to attend school daily and maintain the
academic progress required at each stage of the
curriculum. Students are also expected to demonstrate
skill, learning and development across a whole range
of areas in order to successfully move through the
school years. Students are expected to have:

e Appropriate social skills.
e Good communications skills.

e The ability to contribute to and participate in the
class and school environment.

e An understanding and respect for cultural
diversity.
e A good level of physical wellbeing and

development.
¢ Good problem solving skills.
e Resilience.

e The ability to cooperate with school rules and
with teachers and peers.

e Personal responsibility and self-leadership.

e Decision making ability.

Many of the important themes of the curriculum
cannot be learned from a text book and intensive
study but are developed through participation
in sport, art, music and social experiences. "It is
not sufficient for a child to be good at maths and
science. If they have not had an opportunity to
develop important personal and social skills they
may still fall behind” (Braxish, 2015, 131).

It is important for parents to support their children
across all of the areas of their learning because high
academic results do not guarantee work and life
success and there is a great deal of current research
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that proves that the ability to be creative, socially
capable and emotionally intelligent are far more
important indicators to life and work success than
academic results.

There are many programs available for parents,
grandparents and carers to attend that can assist
them in helping primary school-aged child to
develop some of the skills that will be important for
them at school and in life. Local libraries, centres,
schools and community facilities often advertise
these initiatives.

Parental expectations

In order for children to succeed at school parents
need to have high expectations and let their children
know that they think it is important to do well in
school. “When parents consistently express belief in
their children’s potential and tell their kids that they
expect them to succeed academically, students do
better.” (www.peopleforeducation.ca/wp-content/
uploads/2012/04/success-parents-print.pdf). How
parents feel about their children and how children
feel about themselves will be affected by the
expectations parents have for their children and for
themselves as a parent. Parental expectations also
need to be realistic, age-appropriate and relevant
to their child’s experience of attending an Australian
school. “It should be acknowledged that parents
raising children in a culture that differs to the one
they grew up in themselves, will likely experience
a significant mismatch between their expectations
and understanding, and what is the reality for their
children....it is important that parents then set a
standard for their children that is relevant to the
context and culture in which...children are being
raised” (Mackay, 2015, 3).

A useful framework for establishing appropriate
expectations for children is provided by Turner, Markie-
Dadds & Sanders (2010). This approach suggests that
parents base expectations on the following:

e Their own expectations of their child (Are there
too many rules? Is every rule necessary? Is the
child old enough to understand and follow parent
rules? Some problems can be solved by the parent
deciding that a behaviour is not a problem).

e The expectations that other parents have of their
own children.

e School expectations of children (it is easier for a
child to follow the rules if the rules at home are
similar to the rules at school).

e Their own expectations of themselves (No one
is perfect. Expecting perfection from a parent or
child can lead to disappointment and conflict).

e Their ability to model the behaviour that they
expect from their child.

Problems can occur when parents expect too much
of their children, or for their children to be perfect.
It is vital that parents teach children that making
mistakes is a part of the learning process, and
something that everyone does. If a parent is not
happy with how their child is going or performing
they should consider whether they are expecting
too much or too little and whether the matter will
be a problem for the child later in life.

“Punishing a child for an error or for not being
perfect does not improve the child, nor teach the
child anything at all” (Queen, 2013, 4). There is also
an emerging body of evidence linking excessive
parental pressure and unrealistic expectations to
youth stress and metal health complications.

Parents who feel that they don't understand what
appropriate expectations may be or are concerned
their expectations may be too high should speak to
their child’s school for support and guidance.
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ACTIVITY TWO

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

Write the following child-related tasks on a large
sheet of paper or a whiteboard.

1. Completing homework.

2. Packing school bag for the day ahead.

3. Dressing in school uniform.

4. Reading chapter books.

Break parents into two or three smaller groups.
Instruct parents to work in their groups to
determine the age at which it would be
appropriate to expect children to be able to

independently complete the above four tasks.

At the completion of this activity, reconvene the
group and hold a discussion on the results of the

group work.

Facilitator Tip

This is a good opportunity to guide parents
towards appropriate
children. If you find that a particular small group
is allocating activities inappropriately to child age
and stage (for example, expecting a kindergarten
child to independently read chapter books), ask
the broader group what they think, draw out
appropriate responses or comments, and utilise
group discussion as a way of clarifying what realistic

expectations for their

expectations are. This can work far more effectively
than simply telling a parent that they are wrong!

In general, age-appropriate expectations would
be as follows:

1. Children are likely to require support and
assistance in completing homework at any
age, but should be comfortable attempting
homework independently by the time they
reach late primary school years (from age
approximately 11).

2.Young children may require a high level of
assistance packing their school bag for the day
ahead. Children aged approximately 7 years
and older will continue to need support and
reminders. It is advisable that parents continue
to monitor this activity even in to high school to
ensure that children have the correct materials
and equipment necessary for each day.

3. Children under the age of 7 may need
ongoing assistance in getting dressed for
school, although are likely to be able to dress
themselves adequately. Depending on the
complexity of the school uniform children may
require some assistance with some dressing
tasks (such as knotting a tie) throughout the
entirety of primary school.

4. Children often don't begin to read chapter books
until they are in year 4, sometimes later. Until that
time they will generally read 'home readers’. It is
quite normal for children who speak a language
other than English at home to take longer to
become comfortable reading in English. Parents
are encouraged to read with their children
throughout the primary school years.
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Parents are responsible for ensuring that school-
aged children attend school each day and are
appropriately supervised before and after school.

Parents are also responsible for supporting child
wellbeing so that students are mentally, physically,
emotionally and practically able to get the best out
of their school experience. For example, parents
need to ensure that children get enough rest and
free time/play time to support their physical and
social development. Parents must also provide a
safe environment in which children are free from
violence and abuse, understanding the difference
between discipline and child abuse. Any approach
that hurts a child in any way, or creates fear in the
child may be considered to be abuse and will have
an adverse impact on the ability of a child to learn
and succeed at school.

Parents are responsible for managing the school
performance of their child, in an appropriate
way. This includes using parenting strategies that
improve motivation, provide encouragement, praise
achievementand recognise set-backs asanimportant
part of the learning process. Parents should focus on
providing positive role modelling and supporting
their children to develop good learning habits.

Parents are expected to comply with all relevant school
policies, procedures and guidelines, and the directives
of the principal that pertain to visitors when they enter
a school. They should communicate any concerns they
have to classroom teachers or the school principal. If
there is an issue with decisions made by class teachers
or the principal, parents should attempt to resolve
these at the school level first.

Above all, parents have the right to be involved with
and participate in their child’s schooling.

"The evidence is clear. Parents make a difference.
And the way they contribute most to their children’s
education is through what they do at home.
Being a parent can be challenging, but the good
news is that you don't have to be ‘volunteer of
the year’ to help your child succeed at school”
(www.peopleforeducation.ca/wp-content/

uploads/2012/04/success-parents-print.pdf).

Achieving School

e Principal - The principal has overall responsibility
for the whole school - students, staff, teaching
and learning and all associated areas, as well
as financial management and management of
school property.

e Deputy Principal - Many primary schools have a
deputy principal who is responsible for the day-
to-day organisation of the school and for the
welfare of all students and staff.

e Classroom Teacher - Teachers are very important
people for students. The classroom teacher has
responsibility for child learning and welfare at
school.

e ESL Teacher (English as a Second Language) -
ESL teachers assistant students from non-English
speaking backgrounds. They teach ESL students
the English language and literacy skills needed
for learning in all subjects. Often they work on a
one-to-one basis with students.

e School Counsellor - School counsellors are
teachers who are also psychologists. They provide
counselling and psychological assessment of
students with specific needs. Matters discussed
with the counsellor are confidential between the
student and the counsellor. Parents can make an
appointment with the school counsellor if support
is required.

e Parents & Citizens (P&C) associations/committees —
The P&C is made up of parents, caregivers and citizens.
Members of P&C associations attend regular
meetings to provide a voice for the parent body and
work with the school on activities within the school
including policy development and fundraising.

In order to communicate with the school it is best for
parents to firstly make an appointment with, or speak
to their child’s classroom teacher. Administrative
matters can be discussed with school administrative
staff who are usually located in the school’s front
office area. Appointments can also be made with
the school counsellor or principal. If an interpreter is
needed contact Translating and Interpreting Service
(TIS) on 131 450.
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Selective schools and opportunity
classes

Selective schools and opportunity classes are part
of a special education program and are designed
to provide an appropriately challenging learning
environment for highly gifted and talented students.

Opportunity classes are classes in some government
primary schools for students in Years 5 and 6 that
cater for highly-achieving, academically talented
students. NSW schools with opportunity classes are
listed at www.schools.nsw.edu.au/ocplacement.

The procedure (NSW) for Year 5 opportunity
class entry involves student participation in
the Opportunity Class Placement Test, which
is conducted each year and covers reading,
mathematics and general ability. Students from
government and non-government primary schools
in NSW may apply for opportunity class entry. Past
test papers for opportunity class entry in NSW are
available at www.schools.nsw.edu.au/ocplacement.

Selective schools are schools that cater for highly-
achieving, academically high-school
students. For NSW, selective, partially selective and
agricultural high schools are listed at www.schools.

talented

nsw.edu.au/schoolfind/types/shs_ahs_details.php.

For (NSW) Year 7 selective high school entry, students
are considered on the basis of academic merit which
is determined by student performance at school and
in the Selective High Schools Placement Test which
is held each year. School marks are provided by the
child’s school at the time of application. The test
covers reading, writing, mathematics and general
ability components.

For (NSW) Years 8 to 12 selective high school entry,
students are considered on academic merit using
criteria determined by the selection committee
for each school. These criteria can include testing,
academic competition results and interviews.

Close of session

At the close of the session, summarise the content
covered as:

¢ Overview of the Australian schooling system.

¢ Understanding school transition.

¢ Different stages of schooling.

Expectations.

Rights and responsibilities of parents.
o Key roles within the school.

e Selective schools and opportunity classes.
Invite parents to ask questions if they have any.
Complete the evaluation for session one.

Outline homework tasks as below and invite parents to
attend the second session of the program next week.

Parent Homework

e Complete Family Focus Activity 1 using the
Family Focus Activity 1 handout.

¢ Review your family and home rules. Consider
- Do you have too many rules? Are they all
necessary? Do your rules get the results you
want? Do you follow your own rules?

¢ If you don't have any rules you may like to set
some so that everyone in the home can be clear
about what is expected from them. Ensure
you involve your children in setting rules for
the home and remember that the rules apply
to parents too! You should establish no more
than 5 rules. They should be clear, fair and easy
to understand. It is important that everyone is
aware of the rules and of the consequence of
breaking a rule.

e Reflect on what your expectations are for
yourself as a parent and for your children.
Are you being too hard on yourself? Are your
expectations for your children appropriate?
Do your expectations for your children match
what your children need to be able to achieve
in order to succeed in the world today?

e Find out the name and contact information
of your child’s classroom teacher, the school
principal, assistant principal, school counsellor
and P & C president. Even if you never need
to contact these people, it is important
information to know and have.

Thank parents and close session.

Achieving School Success



http://www.schools.nsw.edu.au/ocplacement
http://www.schools.nsw.edu.au/ocplacement
http://www.schools.nsw.edu.au/schoolfind/types/shs_ahs_details.php
http://www.schools.nsw.edu.au/schoolfind/types/shs_ahs_details.php

@ Session 2

Background

This session looks at child development,
including brain, social and emotional and physical
development. It discusses the impact of trauma on
development, learning and schooling. The session
also examines stress and how parents can assist
their children in coping with negative experiences
and stress. Finally, the session provides an overview
of some of the main mental health concerns facing
children and identifies some strategies, resources
and contacts to assist parents in supporting children

when mental health issues are present.

Introduction

During session 2 remind parents that the program
involves four sessions and encourage parents to
participate in all four sessions in order to gain the
maximum benefit from the program.

Go over housekeeping and basic safety information
such as location of toilets, emergency exit
information and so on.

Distribute session 2 parent handouts (available in

part C of this resource).

Review of previous session

Session 1 covered:

e Overview of the Australian schooling system.
¢ Understanding school transition.

e Different stages of schooling.

e Expectations.

¢ Rights and responsibilities of parents.

¢ Key roles within the school.

e Selective schools and opportunity classes.

Overview of session 2

This session will focus on children at school. It will
look at:

e Child development.

e Types of trauma.

¢ Impact of trauma on learning.
e Managing stress.

e Mental health and wellbeing.
o Getting support.

Review of Homework

TO BE COMPLETED WHEN RUNNING A PARENT-
GROUP STYLE PROGRAM

Ask parents how they went with the following
activities:

e Family focus activity.

e Review of family rules, or establishment of
family rules.

e Review of parental expectations.

e Collecting contact information for key people
within the school.

Encourage parents to share their reflections
on how homework activities went. Remember
homework is to be encouraged but should not be
mandatory. If parents aren’t willing to share their
experience of attempting the homework, simply
provide a general encouraging statement to
commend anyone who attempted the homework
and move on to the next activity.
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ACTIVITY ONE

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

This activity is designed to highlight that each
individual has a unique way of interpreting
information and following instructions. There is
often no right or wrong answer.

Provide each parent with a blank A4 sheet of
paper and a pencil. Ask parents to follow the
instructions that you give them.

Your instructions to the group:
1. Draw a square in the middle of your page.

2. Draw a wavy line leading out from your square
to one corner of your page.

3. Draw a triangle underneath the square.
4. Draw a circle next to the triangle.

5. Draw a straight line from the triangle to the
bottom of your page.

6. Write your name on your page.

Ask parents to hold up their pages to show the
group at the same time.

Discuss the following:

e Even when your instructions were quite
specific, everyone ended up with a different-
looking drawing. Nobody was wrong!

o Everyone interprets and processes information
differently. Children learn in a variety of
different ways, not always the same way that
their parents learn or want them to learn.

e Sometimes even when children are following
the instructions of a parent or teacher, the
result can be different to what you expect. This
doesn’t make your child wrong.

e Conflict can occur when parent expectations
differ to child results.

e This exercise demonstrates that there are
many pathways to the end result and that even
if your approach to processing information
and following instructions differs from your
child’s approach that doesn’t mean your child
is wrong. Parents need to be flexible with this.

e For optimal learning, children must have an
opportunity to learn and process information
in their own way, and in a way that is age and
developmentally appropriate.

Child development

In order to understand how children learn and how
best to support children in their learning it is useful
to understand child development.

Child development describes the process in which
children grow and develop the important physical,
emotional, and intellectual processes needed to
reach adulthood. Starting school is a critical stage in
a child’'s development.

Brain development

Knowing about how a child’s brain develops is a
good way to understand how children think, feel
and behave.

"The human brain coordinates movements, senses,
thoughts, feelings and behaving. Our brain changes
constantly in response to our experience. It remains
‘plastic’-like throughout our entire lifetime as
we encounter and process new experiences and
information.” (Saad, 1999, 87)

Bass (2012) outlines that the brain is made up of
many parts that have different functions. Neurons,
like wires, connect different parts of the brain. The
number of connections and how they are organised
has an impact on how we process experiences, learn,
remember and understand. Brain development,
or learning, describes the process of creating,
strengthening and discarding connections among
the neurons. Different parts of the brain develop at
different ages and in a set order.
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The neocortex is
influential on memory
and learning. It
controls abstract
thought and cognitive
The limbic system stores memory.
emotional information p—
and supports multiple
functions such as
behaviour and

motivation.

The brainstem controls

basic functions, including; regulation
of heart rate, breathing, sleeping, and
eating. It also stores anxiety or stress
associated with a traumatic event.

Based on work/imagery from Bruce D. Perry, M.D., Ph.D
www.childtraumaacademy.com

Young children have limited ability to think and
reason. They can't link their feelings, thoughts and
behaviours. Perry (2004) explains that the brain of
a child or young person is also very sensitive to
experience. Early experiences and environments
have a very strong influence on the development of
children’s brains. Positive interactions with mother,
father, siblings, grandparents, and friends help
young children to learn to walk, talk, manage their
behaviour and emotions, share and solve problems.
More than this, a child is most likely to reach their full
potential if they experience consistent, predictable,
enriched, and stimulating environments in the
context of nurturing and attentive relationships with
parents or caregivers.

Parents therefore have a very important role in
supporting their child’s ongoing brain development,
and creating an optimal environment for child
learning. This can be achieved in many ways. Foster
(2002) suggests:

Achieving School

e Providing a safe and secure environment in which
children can learn and explore without fear.

¢ Providing lots of opportunities for a child to repeat
and practice new skills. This helps to strengthen
connections in the brain.

e Regularly playing with children.

e Talking to children about different experiences,
feelings and events.

¢ Allowing children to engage in new experiences
at their own pace.

e Praising children and providing positive

encouragement.
e Supporting them as they experiment with new
experiences.

e Being realistic about what children can do at
different ages.

Social and emotional development

It is also important that children develop socially
and emotionally so that they have the necessary
ability to understand the world, maintain positive
relationships, and regulate their own behaviour
and emotions. Specifically, children need to be
supported in developing:

e Self-awareness, including a sense of their own
identity, confidence and an understanding of
their own feelings.

¢ Social appreciation of the
differences between people, respect, tolerance

awareness, an

and understanding of others.

o Self-management, which is the ability to do such
things as manage and regulate emotions, set and
complete goals, use time effectively.

e Responsible decision making, including choosing
wisely and understanding fairness.

e Relationship skills such as communication,
listening, cooperating, sharing, making friends

and resolving conflict.

Social and emotional development is just as
important and necessary to life success, as brain
development. This type of development relies
heavily on the experiences of a child, and the child’s
relationships. Parent modelling of appropriate
behaviours and responses is one of the most
significant ways that children develop socially and
emotionally. For example, when a child sees a



parent resolving conflict in an effective way, the child
will have an opportunity to learn effective conflict
management. Similarly, if a child has a parent who
is unable to regulate their emotions, and regularly
expresses emotions in an unhealthy or destructive
way, the child will learn to express emotion in a
destructive way.

child’s
parents

emotional and social

should
discussion of feelings, understanding that all feelings

To support a
development encourage the
are acceptable even though some behaviours are
not. This includes listening to a child with empathy
so that the child feels understood. Teaching a child
to use words to express emotions, and giving them
permission to express their feelings ensures that
emotions are not bottled up or ignored, which can
lead to harmful behaviour.

Parents can also support the emotional and social
development of their child by helping them to
identify areas of interest and things that they are
good at. This is achieved when a child has an
opportunity to experience lots of different kinds of
activities in a fun and stress-free way. Parents should
encourage children to ‘have a go’ and provide
praise to build confidence and self-esteem.

In order to develop personal responsibility children
should be given an opportunity to make age
appropriate decisions. Giving children practice in
making choices is a critical part of this, along with
giving children an opportunity to make and learn
from their mistakes. This promotes problem solving
skills and is a key part of the learning process.

Being able to respectfully and confidently
communicate thoughts and feelings is also part of
social and emotional development. Parents have
an important role to play in terms of modelling
effective communication skills so that children
can learn from them. This includes things such as

listening, speaking clearly and taking turns to talk.

Physical development

Physical development is much more than a child’s
size and shape. It extends to include; gross motor
skills, fitness, sleeping patterns, nutrition, dexterity,
coordination, strength, flexibility, stamina and
health as well as other factors. Maintaining physical
wellbeing is also important in supporting child brain,

Achieving School

social and emotional development. For example
“there are clear links between poor child nutrition....
low levels of activity and increased difficulties with
concentration and the ability to learn” (Brown,
2012, 81).

In order to promote good physical development
parents should encourage and model the following:

e Good eating habits (lots of fresh food, limit
sugar and fast food intake, child-sized portions,
encourage drinking of water).

e Physical activity (include a mix of activities and
sports, ensure time for unstructured play, limited
time with technology, contain study time to
ensure balance, encourage time spent outdoors).

e Healthy sleeping patterns (implement bed time
routines such as reading before bed to settle
children, stick to a bed time as much as possible,
eliminate late night study sessions, monitor
activities to avoid children becoming over-tired.
Remember, children need more sleep than
adults).

Disrupted development

Children have an amazing ability to adapt to changes.
This makes childhood a prime time for learning and
development but also means that children are very
vulnerable to negative experiences, such as lack of
parental nurturing, unpredictable stress, fear and
persisting physical threat.

Childhood trauma is the result of a significant
negative experience or a series of events which
cause a child to feel helpless and pushed beyond
their ability to cope. Perry (2005) reinforces that
trauma affects each child differently and has a very
serious impact on child development.

When a child is traumatised it affects the whole child
- their mind, body, emotions and relationships, along
with their ability to learn, and their development in
general.



Types of trauma

Trauma can result from many experiences. Two
significant traumatic experiences for children are
child abuse and exposure to family violence.

Child abuse

Child abuse is a crime and refers to any non-
accidental harm to a child. It takes many forms.

Physical abuse

Physical abuse is defined by the Centre for child
protection (2010) as the non-accidental use of
physical force against a child that results in harm
to the child. A parent does not have to intend to
physically harm their child to have physically abused
them. For example, corporal punishment that results
in bruising would generally be considered physical
abuse. Physical force that is likely to cause physical
harm to the child may also be considered abusive,
such as when a baby is shaken. Physically abusive
behaviours include; shoving, hitting, slapping,
shaking, throwing, punching, kicking, biting,
burning, strangling and poisoning.

Sexual abuse

Sexual abuse occurs when someone involves a child
in a sexual activity by using their power over the child
or taking advantage of their trust. Sexually abusive
behaviour can include the fondling of genitals,
masturbation, oral sex, vaginal or anal penetration,
voyeurism, exhibitionism, grooming a child for sex,
exposing a child to orinvolving a child in pornography.

Neglect

Neglect, as defined by the Tusla child protection
and welfare practice handbook (2001) is the chronic
failure to provide a child with the basic things needed
for his or her proper growth and development.
Neglectful behaviours can be divided into different
categories:

e Physical neglect: a parent’s failure to provide
physical necessities, such as housing, food, sleep
and health care.

e Emotional (or psychological) neglect: s
characterised by a lack of parent warmth,
encouragement and support.

e Educational neglect: is when parents fail to
provide appropriate educational opportunities

for the child.

e Environmental neglect: describes a parent’s failure
to ensure environmental safety, opportunities and
resources.

Emotional abuse

This is any behaviour that damages the confidence
and self-esteem of a child, resulting in serious
emotional deprivation or trauma. It can involve
rejecting a child and the child’s needs, isolating a
child, denying them social experiences, chronic
ignoring of a child in a way that cuts them off from
essential stimulation, bullying, verbally assaulting or
frightening a child, or corrupting a child by involving
them in destructive or anti-social behaviours.

Exposure to family violence

Family violence refers to any member or members
of the family being violent towards any other family
member. This sort of violence includes not just
physical violence or violence towards children,
but violence between adults, as well as verbal
assaults, threats, withholding money, harming
pets, isolating members of the family and sexual
assaults. Exposure to family violence may occur
when a child is physically present, able to hear
or see the abuse. Exposure also includes a child
seeing or being aware of the damage and harm
caused to a person or property by the violent
behaviour of a family member.
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All forms of child abuse and family violence are
traumatic for children and significantly impact on
their development and ability to learn. Child abuse
and family violence can also create many significant
changes in a child such as behavioural changes,
sleep disturbance or nightmares, toileting accidents,
anxiety and loss of self-esteem.

Across Australia, school and teaching staff have
an obligation to report risk of harm to children.
This is known as mandatory reporting. If they
have a concern that a child is being abused,
exposed to violence at home or not provided with
adequate care they must notify the Government
department responsible for protecting children in
their state.

Burns (2007) discusses corporal punishment as
the use of physical punishment and discipline
with the intention of correction or control over a
child, whilst Kelly (2014) explains that parents may
humiliate children in an effort to ‘teach’ children a
lesson. Research has shown that whilst humiliation
and corporal punishment “is effective in achieving
immediate child compliance” (https://aifs.gov.au/
cfca/publications/corporal-punishment-key-issues)’
many negative consequences can emerge for
children experiencing such approaches. Smith et al
(2004) identify some of these consequences as poor
academic achievement and attachment, mental
health issues and even substance abuse. Further,
any ‘benefits’ of corporal punishment are offset by
the fact that corporal punishment teaches children
that physical aggression is acceptable.

“Many cultures practice corporal punishment on the
basis of it being perceived as beneficial for children
and a mechanism for generating desired behaviour”
(Rostey, 2015, 15). However Pearce (2014) points
out that using corporal punishment or humiliating
doesn’t teach children the right way to behave,
but rather only causes them to avoid the behaviour
that they may be punished for in the presence of
an adult. Smart et al (2008) also notes that children
are four times more likely to have conduct problems
and twice as likely to have hyperactivity problems
when subjected to ‘hostile parenting’.
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In Australia each state has different laws relating
to the use of corporal punishment, and very clear
definitions attached to behaviours that may be
considered abusive towards children. As such,
the "“use of corporal punishment is not advisable
as parents risk crossing the very fine line between
discipline and abuse” (Rostey, 2015, 28) and as
it is generally accepted that “positive parenting
practices contribute to the development of positive
behaviours in children and deliver better outcomes
in the long term” (Bloome, 2013, 203).

There are many services available to support
parents and families who may want assistance with
managing some of the challenges that create family
stress and conlflict. These services can provide free
and confidential support and connect families to
programs that can help them.

Parents are reminded that mandatory reporters
have a duty to make a report when they identify
children and families where violence or abuse
may be occurring. It is therefore always advisable
for parents to seek professional help with difficult
problems. Parents can speak to their family doctor
or health professional for referrals to specialist
support services.

A traumatic event can seriously interrupt a child’s
school routine and the processes of learning. There
is often a significant amount of emotional upset,
and the potential for major behaviour changes or
loss of student attendance. “Students traumatized
by exposure to violence have been shown to have
lower grade point averages, more negative remarks
in their cumulative records, and more reported
absences from school than other students. They
may have increased difficulties concentrating and
learning at school and may engage in unusually
reckless or aggressive behaviour” (http://www.
nctsn.org/resources/audiences/school-personnel/
effects-of-trauma).

Exposure to violence and other traumatic events
can also disrupt a child’s ability to relate to others
and manage their feelings. In the schooling context,
this can lead “to poor behaviour, which can result
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in reduced instructional time, suspensions, and
expulsions” (traumaawareschools.org/impact).

Symptoms resulting from trauma can directly impact
a student’s ability to learn. Students might struggle
to pay attention in class or to remain focussed during
lessons and exams. They may also be distracted by
intrusive thoughts or might avoid going to school
altogether.

Stress

Stress is a response of the body to any demand
that exceeds the person’s ability to cope. Goodman
(2001) explains that when people face a situation
that's potentially threatening or stressful, the body
automatically reacts to the situation with what is
commonly known as the ‘fight or flight' response.
This prepares the body for action. The muscles tense,
the heart rate escalates, thoughts becomes rapid,
perspiration increases and breathing quickens. The
body is ready to fight or run from the perceived threat.

How children experience stress

Stress is a natural part of life and a certain amount of
stress is normal and necessary for survival as it helps
children develop the skills they need to cope with
new experiences and develop resilience. Further,
stress is very common amongst children and young
people. A 2011 survey of 10,000 students across
the country (commissioned by the Australian
Scholarships Group) found that 40 per cent of
students worry too much, and one-in-five have
experienced an episode of depression. Children
can experience stress even before they are born and
learn to cope in different ways.

Harvard University’s Centre on the Developing Child
identifies three types of stress responses:

Positive stress response is considered a normal
part of healthy development. This type of stress can
be caused by such things as starting at a new school
or sitting an exam and induces increased heart rate
and hormone levels.

Tolerable stress response relates to longer-lasting
or more significant difficulties, such as the loss of
a loved one or a bad accident. If such difficulties
are infrequent and the child has supportive adults to

help them adapt, then the child’s brain and internal
organs can recover from what might otherwise be
the damaging effects of this stress.

Toxic stress response happens when a child

experiences  frequent, significant, prolonged
problems such as child abuse or family violence,
without adequate support from an adult. This
chronic stress disrupts a child’s brain development
and other systems. Over time this can increase the
risk of impairment and stress-related disease, even

into adulthood.

Discussion Point

WHAT ARE SOME THINGS THAT MIGHT CAUSE
STRESS IN CHILDREN?

QUESTIONS TO CONSIDER:

e What sort of pressures do children experience
at home and at school?

e Do you think the stress that children feel is
different to the stress that adults feel?

e Are there any new or different stressors that
your child might worry about that you didn’t
need to worry about when you were a child?

o Are there any times in a child’s life when they
are likely to experience more stress?
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Common stressors for children

Many experiences can create or add to a child’s
stress, including:

e Separation and divorce of parents.
e Child abuse.

e Loss of family members.

¢ Adapting to a new country.

e Cultural isolation.

e Peer pressure.

¢ Unreasonably high parent expectations.
e Family violence.

e A new baby in the family.

e Starting school.

¢ Bullying or teasing at school.

e Learning difficulties.

e Fear of failure.

Whilst these stressors have been around for a long
time, the barriers that have traditionally protected
children from stress, and the ability to switch off from
some stressors has broken-down. Children have
constant access to media and new technologies,
exposing them to additional threats such as cyber-
bullying, or online predators and a stream of media
coverage on violence, crime and terrorism. This
exposure may contribute to increasing stress levels.

Signs of stress in children

Children and young people may find it difficult to
verbalise that they are feeling stressed. Instead,
parents may notice changes in behaviour as part of a
child’s stress response. Hearty (2013) outlines some
of these behavioural changes which may include:

e Acting out behaviours.

e Aggressive or disruptive behaviours.
e Overly helpful.

e Risk taking.

e Denial.

e Humour.

e Regressive behaviours - acting “childish”
or younger than their years.

e Children can become more dependant &
demanding than usual.

e Difficulties with eating and sleeping.

Physically or mentally withdrawing.

e Crying.

Unwillingness to participate in family or school
activities.

Helping children cope with stress

When children’s stress is not recognised or managed
effectively, long-term effects can be serious and may
include behavioural and social problems, difficulty
learning, mental illness, health problems and loss of
resilience and positivity.

Putting too much pressure on children to achieve
can cause stress and burn out. Some parents are so
keen for their children to live up to their potential
that they expect them to be occupied at all times.
Social scientists refer to this loss of important play
and childhood experiences, to make way for adult-
directed activities as 'forced blooming’. Success
at school and in other activities is important and
worthwhile, but not at the expense of children’s
wellbeing, happiness and mental health.

Parents have an important role in helping their
children cope with stress and overcome negative
experience. The most significant way of doing this
is to model self-care, along with a well-balanced
approach to work and recreation. Most importantly,
parents need to use effective mechanisms for
unwinding and coping with their own stress.
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ACTIVITY TWO

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

This activity is designed to support parents in
modelling self-care, rest and relaxation to their
children.

Provide parents with a blank sheet of paper and
a pen. Ask parents to work individually to write
down three ways they like to relax. For example,
taking a walk or listening to music. After parents
have had a few minutes to complete the activity,
reconvene the group and ask parents to share
their favourite relaxation activity with the group.

Other ways that parents can assist children in
managing stress include:

e Regularly spending calm and relaxing time with
their children.

o Listening to their children and encouraging them
to talk about their feelings and worries (this will
not make the fear and worry bigger!).

e Encouraging physical wellbeing (good eating
habits, lots of exercise and sleep).

e Avoiding being critical and negative towards
children.

e Providing a safe and nurturing family life.

e Encouraging and praising children as often as
possible.

e Showing an active interest in their children’s
activities.

e Monitoring their children’s access to media and
technology.

¢ Avoiding over-scheduling children and ensuring
children have plenty of unstructured play and
relaxation time.

e Avoiding placing unrealistic expectations on
children.

Mental health

Adults often believe that childhood is a relaxed
period of life, free of stress and situations that
have negative impacts on their mental wellbeing.
Unfortunately, this is not always the case. According
to the Australian Psychological Society one in seven
Australian children experience some type of mental
health issue, with ADHD, anxiety and depression
being the most common.

Attention Deficit Hyperactivity Disorder (ADHD) is a
behavioural disorder. It is not an illness and it is not
a sign of low intelligence. The most common signs
of ADHD in children are difficulty paying attention,
impulsive behaviour and over-activity.

Anxiety is a serious condition that can make it difficult
for people to cope with everyday life. Child behaviours
that may indicate anxiety include; a child often asking
for help with things they can do for themselves, getting
upset easily, having lots of worries, often complaining
about stomach pains or headaches.

Feeling depressed is more than just feeling sad.
It's normal to feel sad as a result of being hurt
or of losing something or someone special. But
depression affects people’s thinking. They see
themselves and the future negatively. A child who
is depressed might lose interest easily in an activity
they usually enjoy, make negative comments about
themselves, cry easily, be difficult to soothe and
have trouble sleeping.

“There has historically been a negative stigma
attached to mental health issues...a trivialisation
and a reluctance to seek treatment because of this...
mental illness is very much as real as physical illness.
There is nothing trivial about it and failure to treat
mental illness can lead to very serious, ongoing
health concerns and death” (Walker, 2015, 39).

Parents should be very aware of the serious nature
of mental illness. Mental disorders such as major
depression, psychoticillnessesand eatingdisordersare
associated with an increased risk of suicide especially
after discharge from hospital or when treatment has
been reduced (www.suicidepreventionstudies.org/
uploads/ANESSI%20Report%20Publication.pdf).
The good news is that mental illness can be treated
and managed effectively with professional support.
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Promoting positive mental health

Arange offactors canhelp to promote positive mental
wellbeing in children and young people. Having
nurturing, affectionate and secure relationships with
adults including a positive relationship with at least
one parent is vital. Having a sense of connectedness
to the community or school is also helpful, as is
involvement in social and peer groups. Parents
can also help their child towards positive personal
achievements, with a focus beyond just academic
achievement.

Ensuring an open and communicative home
environment is very important. If children are
encouraged to speak to their parents about worries
or concerns, they are more likely to do so, giving
parents a valuable opportunity to connect and
identify issues early on.

Getting help

In the case of mental illness or when stress becomes
overwhelming for a child, a range of physical,
emotional or behavioural symptoms can emerge.
Penman (1999) identifies that some of the following
symptoms may indicate that stress has become too
much for a child:

e Persistent and excessive worry or fear that
interferes with daily life.

¢ Ongoing physical symptoms such as headaches.

e Significant sleep or eating disturbances.

e Extreme behaviours or comments, including self-

harm or comments about suicide.

In such circumstances it is important for parents to
seek professional help for their child. Speak with
the school counsellor, or the family doctor who can
provide parents with referrals to specialist services.
Community health centres also provide free child
and family counselling, assessments and mental

health services.

Close of session

At the close of the session, summarise the content
covered as:

e Child development.

e Types of trauma.

¢ Impact of trauma on learning.

¢ Managing stress.

e Mental health and wellbeing.

e Getting support.

e Invite parents to ask questions if they have any.
e Complete the evaluation for session two.

e QOutline homework tasks as below and invite
parents to attend the third session of the program

next week.

Parent Homework

e Complete Family Focus Activity 2 using the
Family Focus Activity 2 handout.

e Ensure you take the time to include your
favourite self-care activities into your week.

¢ Discuss with each of your children some of the
ways that they like to relax. If they don't know,
perhaps you can suggest ideas such as reading

a book, playing outside or listening to music.

e Help each child to fit their favourite relaxation

activity into the week.

Thank parents and close session.
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@ Session 3

Background

This session looks at the important role that parents
play in shaping their child’s learning and school
success. It will focus on creating a good learning
environment for children, and provide an overview
of the many ways that parents can engage with
their child’s school and learning to assist children in
getting the most out of their education. This session
also provides practical strategies for parents that
support the development of strong relationships and
positive disciplinary approaches, and information to
assist with common challenges such as bullying.

Introduction

During session 3 remind parents that the program
involves four sessions and encourage parents to
participate in all four sessions in order to gain the
maximum benefit from the program.

Go over housekeeping and basic safety information
such as location of toilets, emergency exit
information and so on.

Distribute session 3 parent handouts (available in
part C of this resource).

Review of previous session

Session 2 provided an overview of the following:
¢ Child development.

¢ Types of trauma.

e Impact of trauma on learning.

¢ Managing stress.

e Mental health and wellbeing.

o Getting support.

Overview of session 3

This session will focus on parent involvement in learning,
schooling and educational success. It will cover:

¢ Importance of parent involvement.
e Creating an optimal learning environment.

e Ways that a parent can get involved with the school.

e Developing a good parent-child relationship.
e Strategies for supportive parenting.

e Supporting children through common challenges.

Review of Homework

TO BE COMPLETED WHEN RUNNING A PARENT-
GROUP STYLE PROGRAM

Ask parents how they went with the following

activities:

e Family focus activity.

o Self-care.

¢ Supporting their child in identifying and fitting
in their own self-care activities.

Encourage parents to share their reflections
on how homework activities went. Remember
homework is to be encouraged but should not be
mandatory. If parents aren’t willing to share their
experience of attempting the homework, simply
provide a general encouraging statement to
commend anyone who attempted the homework
and move on.

The importance of parent
involvement with schooling

There is clear evidence proving the importance
of parent involvement in their child’s schooling
and learning. “Parental engagement (of various
kinds) has a positive impact on many indicators of
student achievement, including; higher grades and
test scores, enrolment in higher level programs and
advanced classes, higher successful completion
of classes, lower drop-out rates, higher graduation
rates, and a greater likelihood of commencing
postsecondary education” (Emerson et al, 2012, 8).
Other noted benefits of parent engagement with
child learning include better behaviour, better social
skills and good school attendance (Thompson, 2013).

Desforges and Abouchaar (2003) found that parents
have the greatest impact on academic achievement
during the primary school years. Research also
shows that children are likely to do better in primary
school if they have a parent participating in activities
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within the school, maintaining a good relationship
with their child’s teacher and participating in their
child’s progress (Henderson and Berla, 1994).

For children to be successful in school, parents and
families need to be actively involved in their children’s
learning. They need to become involved early and
stay involved throughout the school year. By showing
interest in their children’s education, parents can
motivate their children towards learning and foster
an appreciation for the importance of education.

An optimal learning environment is one in which
children are supported, encouraged and free
from toxic stress. Children cannot learn if they are
afraid. Their home and learning environment must
be a place in which they feel safe and free from
threat, violence and intimidation. A space that is
free from distraction is needed for the completion
of homework and study. Only some learning can
occur through study so the environment must also
be a place where children have an opportunity
to read, talk, be creative, learn through free play,
and also a place where children can rest and relax.
Such an environment is optimal for learning and
can encourage children to have a love of learning.
Factors that assist in creating an optimal learning
environment are listed below.

Routines and stability

Alison (2011) emphasises that children benefit from
routines and stability in their home environment.
Good sleeping, eating and exercise habits are an
important foundation for performing well. Limiting
TV and technology use is also beneficial, as is
ensuring that children are given regular opportunities
to play and socialise with friends outside of school
hours. This social time helps to make school fun,
and provides opportunities for the development
of problem-solving, communication, negotiation,
conflict resolution, and social skills.

Encouraging reading

"It is widely understood that reading to and with your
child every day, in any language is one of the most
valuable ways a parentcan supporttheir child” (Cooper,
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2009, 79). This not only assists a child in developing
literacy skills, but supports their understanding of
educational content across all learning areas. It can
improve their vocabulary and verbal expression, and
is a great parent-child activity. Encouraging children to
read extensively is also helpful.

Being organised

Helping children to be organised can assist with
school success. This involves supporting children
to be prepared each day by helping them with
homework, packing their school bag the night
before school, being aware of and supporting them
in getting ready for any special activities that will
take place at the school (such as assemblies, sports
days, carnivals). Good morning and afternoon
routines are also valuable in getting children to
school on time, meeting homework deadlines and
staying on top of activities. Modelling good parent
organisational skills can support the development of
organisational skills in children.

Talking about school

Talking to children about school provides an
opportunity for parents to find out what is
happening for their children at school, how children
are going at school, and to identify any challenges
early on. Taking an interest in such things helps
children feel valued, and supports the development
of a foundation in which parents and children
communicate openly and regularly.

Communicating with school

Maintaining good communication between parents
and school “helps children do well in school and
makes it easier to address problems” (Cooper,
2009, 61). Opportunities such as parent-teacher
meetings and school open days provide a good
forum for this communication. Parents can also
make appointments with their child’s classroom
teacher, or speak with teachers outside of classroom
time to discuss issues or ask questions.

Fostering independence and self-
discipline

In terms of child learning, fostering independent
work and self-discipline is very important. When
activity is highly controlled by a parent, the child



may not have an opportunity to learn to work
independently and solve problems. This can impact
on their success at school. “Children also need active
learning as well as quiet learning such as reading
and doing homework” (www.colorincolorado.org/
families/school/helpyourkids). Active learning is
about exploring, questioning, and inquiring, and
occurs in a variety of settings, including when
children play sport and socialise. Parents can
support active learning by responding to their
child’s questions, sharing in their child’s interests
and allowing them to explore and problem solve.
Taking children to events and places that foster
learning, such as museums, libraries, galleries and
performances is also effective in supporting active
learning (Hill and Tyson 2009).

Discussion Point

WHAT ARE SOME OF THE WAYS THAT PARENTS
IN THE GROUP ARE OR HAVE BEEN INVOLVED
AT THEIR CHILD'S SCHOOL?

¢ Any in-classroom involvement?
e Any involvement with the P & C?
e Any involvement with school events?

e Other?

There are many ways that parents can get involved
with their child’s school. This starts with finding out
as much as possible about school including basic
information such as the name of a child’s classroom
teacher, the homework requirements for the term,
and important dates in the school calendar. School
newsletters and notes sent home from school are a
simple way of staying in touch with this information.

Parents can talk with school staff about supporting
children’s learning at home. Parents are encouraged
to communicate with teachers and the school about
any concerns. This may be done in person or over
the phone. Translating and Interpreting Service (TIS)
can be contacted on 131 450 and is available to
parents if interpreting is required. The interpreter
will call the principal of the child’s school and will
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stay on the line to assist with the conversation.

Talking to children about what they did at school
each day, and assisting them with their homework is
another very effective way of staying in touch with
the schooling and education that children receive.

There are also opportunities to be involved with the
school in a more active way. Parents might attend
parent-teacher interviews, assemblies or other
school events. Many schools encourage parents
to volunteer as helpers in the classroom. This can
involve assisting teachers and students with activities,
exchanging home readers, supporting school
reading programs and other initiatives. Schools may
also offer opportunities for parents to volunteer
outside of the classroom such as at the canteen, at

school sports days or with fundraising events.

Most schools also have a Parents and Citizens (P & C)
committee. This is a group of parents that represent
the school body and meet regularly to plan school
events, raise funds and support the school with
important decisions. These meetings are open to all
parents and are a great way to meet other parents,
stay involved in school happenings and support
school development.

In addition to having a good relationship with the
school, parents can support school success by
fostering a strong relationship with their child.
Riggins (2003) explains that family life has a very
significant impact on children and a parent is one of
the primary influencers on their children. What goes
on in the home and how parents treat children and
each other, contributes to a child’s understanding of
the world around them and how they should behave
and interact. Parents should therefore strive to model
behaviour that is respectful, tolerant and caring.

“Having a strong and positive relationship with a
child can help them to do well at school” (Matheson,
2006, 58). This involves giving them respect,
providing guidance, appropriate boundaries,
encouragement and allowing them to become
increasingly independent. Spending quality time
with children, sharing in their interests and providing

them with lots of positive attention is vital to this.


http://www.colorincolorado.org/families/school/helpyourkids/
http://www.colorincolorado.org/families/school/helpyourkids/

ACTIVITY ONE

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

This exercise can help parents identify some of
the activities they can do with their children that
support the development of a positive parent-
child relationship.

Provide parents with a blank sheet of paper and
a pen. Ask parents to work individually to write
down three age-appropriate and fun activities
they would enjoy doing with the children. For
example, playing a board game or taking children
to the park. At the completion of this activity,
reconvene the group and ask each parent to
nominate one of the preferred activities that they
have listed.

Facilitator Tip

assistance in

Some

parents may require
identifying fun activities to complete with their
children. If a parent gets stuck, ask the broader
group to help, draw out appropriate responses or
comments, and utilise group discussion as a way

of brainstorming ideas.

Strategies for supportive
parenting

Parents can utilise a range of parenting strategies
to building a good relationship with their children,
provide effective discipline and support school
success. As outlined in session two, a good
foundation for this is to have a clear understanding
of what is normal for a child’s development and to
shape expectations based on developmental age
and stage. It is also important for parents to know
that child/adolescent brain development continues
until a childisin their early twenties (National Institute
of Mental health, 2011) and during this process
children are constantly learning and developing.

Parents also need to be good role models. The
best way for children to learn how to behave, how
to interact well with others, and how to cope with
challenges is to learn from the way that parents do
these things.

Many parenting programs are available to assist
parents to develop good parenting strategies
and manage child behaviour. Parents can use the
internet or contact their local council to enquire
about programs that are available in their area.

Facilitator Tip

Prepare a list of parenting programs running in
your local area. Have this information available to
share with interested parents.
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An overview of supportive parenting strategies is
provided below.

Provide positive attention

“Children crave attention from their parents...in
absence of positive attention children may learn
that the only way to get attention from a parent
is to misbehave” (Tobin, 2009, 70). Parents are
encouraged to talk to their children openly and
regularly, allowing them to discuss their challenges
without fear of being judged or punished. Shaming,
blaming or being critical of a child who turns to
their parent for help, will likely result in that child
resorting to unhelpful ways of coping.

Spending time together as a family is a great way
to provide positive attention to children. Simple
practices such as sharing meal times and recreation
help children to stay focussed on family.

Praise effort and work well done. This allows parents
to be specific about exactly what behaviours and
outcomes they like. When children know what
pleases their parents they will repeat the behaviour.
It is also important to encourage children even
when things are not going so well. It is not possible
to go through life without any problems. A child
who receives support and encouragement with
challenges will quickly learn how to overcome
them with a good attitude and hard work. On the
other hand, a child who is blamed and criticised for
mistakes will not develop coping skills.

Foster independence and responsibility

Give children an opportunity to take part in family
decisions. This will help them develop skills in
problem solving, communication and decision
making which are vital to school learning. It is
especially important to give children the chance
to make decisions about their own future. Each
person is responsible for their own ambitions. A
child may have very different ambitions to a parent,
and should have an opportunity to pursue these.
Giving children age-appropriate chores also allows
them to contribute to family life and to develop
independence and personal responsibility.

Having appropriate and high expectations is also
important. However placing too much pressure on
children to succeed does not teach independence
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or responsibility, but rather “may be detrimental
to children’s wellbeing, as there is increasing
recognition that a lack of social and emotional
competence can adversely affect student wellbeing
and overall academic achievement” (Emerson et al,
2012, 11). Putting too many limitations on a child
may also interfere with their development.

Teach emotional intelligence

When children are able to identity and label their
emotions they are more likely to use words to
express their feelings. Havinghurst and Harley (2012)
outline that parents can help their children learn
about emotions by talking about feelings, allowing
their children to express their feelings without
criticism or judgement, and by understanding that
all emotions are acceptable even if all behaviours
are not. To teach emotional intelligence parents can
listen to what their child says, acknowledge their
child’s feelings and let their child know that it is ok
to feel that way. Once parents have acknowledged
and validated their child's emotion, they can then
support their child through the process of problem
solving, understanding that it's not the role of the
parent to always solve problems for their children.

Ensure a safe and secure environment

Many parents may have grown up in an environment
where they were physically punished or excessively
disciplined for performing poorly at school. Current
research proves that this approach interferes with a
child’s ability to learn and perform. Whilst a child
may respond to physical discipline or harsh criticism
we now know that children can do even better with
positive discipline and support.

This is because children in a state of fear process
information differently from children who feel calm. In
2004, DrBruce Perry outlined this process in great detail
outlining that ‘complex’ parts of the brain are used to
process information when we are calm and that ‘lower’
parts of the brain are used when we are in a state of
fear. The greater the fear or threat, the less thoughtful
our responses become. Children experiencing this
state of fear on a regular basis live "in an aroused state,
and will struggle to learn and cope with normal social,
emotional, and other life experiences. This can also
result in risk taking behaviour such as use of drugs and
alcohol.” (Perry, 2005, 2)



An environment of fear stimulated by family violence,
child abuse, the threat of physical punishment or
excessive discipline is therefore detrimental to
a child’s ability to learn. When a child’s needs are
continually neglected, this can also be very harmful
to the child and their learning. For example, forcing
a child to study for hours on end with limited sleep
or breaks, is neglecting their need for rest.

An optimal learning environment is one that is
balanced, free from threat and fear. It is also an
environment in which children are supervised, both
in and out of the home. Parents should know what
their child is doing and where they are at all times.
Parents also have a responsibility to be present
when children are in public spaces. For example,
it is not appropriate to allow primary school-aged
children to study alone at a public library before
or after school. Parents must be present with their
child. This way, if a problem arises it can be dealt
with immediately.

Develop a healthy, balanced lifestyle

It is normal for children to be interested in social
relationships. Parents have a responsibility to
ensure their children learn to get along with and
communicate with others. Friendships, attending
social functions, free play activities in a social
space such as at the park, and team sports will give
children the skills they need to develop the social
capabilities expected of them.

Children should also be supported in having a
healthy lifestyle. This includes giving them plenty
of time to rest, play, sleep and learn. Encouraging
them to be active, to exercise and play sport, to eat
well, to socialise with friends and to make decisions
for themselves is vital to this.

Fairness, consistency and opportunities to learn are
needed to make discipline effective. As above, if
children are frightened they cannot learn. Physical
punishment therefore is not effective as it does not
teach a child the right way to behave. Further, if such
behaviour is suspected or observed and reported it
can lead to serious consequences for parents. The
same is true for criticising a child harshly, calling
them names or threatening them. Such behaviours
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are considered to be emotionally abusive and can
cause serious consequences for the parent. Timmins
(2013) explains that this approach can also cause a
child to be in great distress and to form very low
self-esteem, which can lead to other problems in life.

Using positive discipline with children involves giving
encouragement and appropriate consequences,
and includes the recognition that making mistakes
is an entirely normal part of the learning process.
It also involves parents staying calm and taking
responsibility for ensuring that children know what
is expected of them. Beginning with a foundation of
a few family rules is vital to this, as is ensuring that
parents give clear and reasonable instructions that
children can understand.

There are many effective approaches which enable
parents to discipline their children in a way that
will teach children the right way to behave without
creating fear. Timmins (2013) summarises a range of
approaches, including:

e Being prepared; sometimes problems can be
avoided by thinking ahead and planning. To
avoid any last minute rushing, be organised and
get everything ready early.

e Providing activities for children to avoid boredom;
children who are bored may misbehave. If there is
a risk of children becoming bored, plan activities
or allow them to bring a book or game to keep
them occupied.

e Ignoring some behaviours; many minor
misbehaviours are simply attempts to get
attention. Choosing to ignore these behaviours
removes the confrontation and teaches children

that such behaviours will not get attention.

e Negotiation; when children’s requests are
reasonable, negotiating may be appropriate,
and is a great way to teach children this important

life skill.

e Providing appropriate  consequences  to
misbehaviour; consequences need to be fairand
consistent, and may include loss of privileges,
asking a child to apologise, asking a child to go
back and complete the task or action the right
way.

e Time out or grounding should only be used for
serious behaviour.



ACTIVITY TWO

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

This exercise guides parents to identify
appropriate and reasonable consequences for

misbehaviour.

Write the following two scenarios on a whiteboard
or large sheet of paper:

1. Your child is playing with their food at the
dinner table.

2. You have asked your child twice to turn the TV
off and come and do their homework. They
continue to watch TV.

Parents should work in pairs to identify
possible appropriate consequences for these
misbehaviours. At the completion of this activity,
reconvene the group and work through the
responses as a group asking for feedback from
parents. Use the answers below to help facilitate

the discussion.

1. Your child is playing with their food at the
dinner table.

An appropriate consequence may be to remove
the child’s plate of food for 2 minutes, explaining
to the child that you are taking the plate away for
2 minutes because they are playing with their food.

Give the plate back after 2 minutes to give the
child an opportunity to behave.

2. You have asked your child twice to turn the TV
off and come and do their homework. They
continue to watch TV.

An appropriate consequence may be to turn the
TV off, ask the child to apologise for ignoring
you and notify the child that there will be no
TV for the rest of the day or for X minutes after
homework is completed, because they have not
done as you have asked.

Supporting children through
common challenges

School provides an opportunity for children to
learn about and be effective in the real world. It
provides a diverse range of academic, sporting,
musical, artistic, social and emotional experiences
— all of which are important. One of the best ways
that parents can support children is to give them
an opportunity to fully participate in all areas of
school life. However, it is normal for children to face
challenges throughout their schooling and there are
other things that parents can do to help at these
difficult times.

Discussion Point

WHAT WERE SOME OF THE CHALLENGES
YOU FACED AS A CHILD? ARE THERE ANY
ADDITIONAL CHALLENGES THAT YOUR CHILD
MIGHT EXPERIENCE?

Listed below are some common challenges children
may face and ideas for helping children through
them.

Not having adequate school supplies

Whilst public schooling is free in Australia, parents
are asked to provide voluntary contributions on an
annual basis, and must also supply students with
the necessary materials to complete their work.
This usually consists of exercise books, pencils and
pens, earphones, white board markers and other
stationary items. Students may also require other
things such as uniforms, art supplies, sporting
or musical equipment. Some of these materials,
such as uniforms may be available at school, other
materials will need to be sourced externally.

It is very important that students have access to the
required school materials to ensure they are able to
complete their work, and that they aren’t teased or
bullied for not having the right supplies. However, it
is not always possible for parents to provide these
materials.
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Where parents are unable to supply new uniforms,
second-hand uniforms are often available from the
school at a reduced cost. Some schools even have a
supply of uniforms available for free in circumstances

of hardship.

If parents require assistance in providing school
supplies, they should speak to the school principal in
the first instance. The school may be able to assist in
providing what is required. The school may also be
able to help parents connect with other parents who
are selling text books and resources second-hand.

There are also local community welfare agencies that
may be able to assist in cases of hardship, and provide
parents with financial support or material help. The
school principal or counsellor will be able to make
referrals to relevant helping services in the community.

Challenges with school work

School work can be intimidating for children and it
is always advisable that parents make themselves
available both to monitor student workload and to
assist children in completing school work. This task
can be particularly difficult for children and parents
when English is not their first language.

If school work is becoming overwhelming to a
student, parents should speak to their child’s
classroom teacher about the extra support available
at the school. Parents can also assist by helping
students to complete homework and learning tasks.
Parents may wish to explore tutoring if they feel a
child will benefit from the extra learning and practice.
However tutoring should not be pushed too far,
and should only be included as part of a balanced
timetable of recreation, relaxation and study.

A variety of local services run homework clubs
across the country. These are special free or low cost
programs that are run after and sometimes before
school to assist children in completing school work
and homework tasks. The classroom teacher, school
counsellor, principal or local library can assist in
connecting parents with these programs.

Needing support with the English
language

One of the most important ways that a parent can
assist their children with the English language is
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to practice speaking English with their children.
Children from Non-English speaking backgrounds
can also access special assistance at school to
help with the English language. Most schools run
English as second language (ESL) programs of some
kind. These programs involve schools identifying
students that require English language assistance
and providing activities to support the development
of English reading, writing, comprehension and
speaking skills. Speak to the school principal about
English language support options.

Community colleges, and educational providers
such as TAFE in NSW offer a variety of low-cost
English language classes. Many churches and
welfare groups advertise free conversational English
groups which can offer informal opportunities
for children and parents to practice speaking and
listening in English. Migrant resource centres and
settlement services can also provide assistance with
English language support.

Bullying

A common problem that most students will encounter
at some point during school is bullying. NSW Public
school policy defines bullying asintentional, repeated
behaviour by an individual or group of individuals
that causes distress, hurt or undue pressure. It
can involve all forms of harassment (including sex,
race, disability, homosexuality or transgender),
humiliation, domination and intimidation of others.

The NSW Department of Education and
Communities outlines bullying behaviour as any of

the following:

e Verbal bullying such as name calling, teasing,
threats or insults.

e Physical bullying. For example, hitting, scratching,
tripping or spitting.

e Social bullying such as excluding or making
inappropriate gestures.

e Psychological bullying which may include
spreading glaring,

possessions or nasty text messages, amongst

rumours, destruction of

other things.

Further information on bullying is available
here www.schools.nsw.edu.au/studentsupport/

behaviourpgrms/antibullying.


http://www.schools.nsw.edu.au/studentsupport/behaviourpgrms/antibullying/
http://www.schools.nsw.edu.au/studentsupport/behaviourpgrms/antibullying/

Bullying can be hurtful and frightening. It can also
have long-term effects on those being bullied.
One of the best ways that parents can minimise the
impact of school-bullying is to ensure that children
have a safe, supportive home life in which they can
feel loved. Involving children in a variety of activities
outside of school such as sports, music, social clubs
or churches, also gives children an opportunity
to maintain friendships and experience positive
social experiences. “This serves to broaden the
child’s world beyond school so that even if they are
struggling at school, they are able to enjoy activities
and build self-esteem” (Blackie, 2013, 86).

All schools have anti-bullying policies and plans that
all members of the school community are required
to adhere to. These are generally available to view
via school websites, and will outline the approach
and process of a school in dealing with bullying.

If parents are concerned that their child is being
bullied there are a number of things that they can
do. The Bullying No Way website (bullyingnoway.
gov.au/parents/being-bullied/what-you-can-do.
html) outlines that parents should speak with their
child, acknowledge their child’s feelings towards the
bullying and provide comfort and support. Parents
should aim to remain positive and calm, letting their
child know that they take the bullying seriously.
Parents should not encourage their child to fight
with another child but should report the bullying to
their child’s school. This may be done via the child’s
classroom teacher or school principal.

Further translated information about bullying can
be accessed via bullyingnoway.gov.au.

Parents are also encouraged to get support for their
child. High-quality, free support can be found via
the school counsellor as well as many community
agencies and helplines.

Facilitator Tip

Make a list of local agencies that can assist children
with these issues, so that you have these contact
details on hand if parents ask for help. Your
list might include; local community welfare and

family support agencies, school homework clubs,
and migrant support services. You may even like
to collect some brochures from these services to
distribute to the parents in your group.

CLOSE OF SESSION

At the close of the session, summarise the content

covered as:
¢ Importance of parent involvement.
o Creating an optimal learning environment.

e Ways that a parent can get involved with the
school.

e Developing a good parent-child relationship.
e Strategies for supportive parenting.

e Supporting children through common challenges.
Invite parents to ask questions if they have any.
Complete the evaluation for session three.

Outline homework tasks as below and invite parents
to attend the fourth and final session of the program

next week.

Parent Homework

e Complete Family Focus Activity 3 using the
Family Focus Activity 3 handout.

¢ |dentify an opportunity to involve yourself with
your child’s school in the upcoming term. It
may be by attending a P & C meeting, helping
in your child’s classroom, or simply baking a

cake for a fundraising stall.

¢ Talk to your child about any challenges they are
having at school. Use the information provided
in this session and in the parent handouts to
access further support with any specific issues

that you identify.

e Access and review the anti-bullying policy of
your child’s school. You may never need it but

it is useful to have!

Thank parents and close session.
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@ Session 4

Background

Session 4 focusses on developing important life
skills and qualities in children that are valuable to
learning and success. It also provides an overview
of the transition to school and high school process,
and touches on some of the key assessments
that children may participate in throughout their
schooling in Australia. As the final session in the
series, the content includes a brief examination of
the alternative options available to children once
they graduate from school.

Introduction

During session 4 remind parents that this is the
fourth and final session of the program.

Go over housekeeping and basic safety information
such as location of toilets, emergency exit
information and so on.

Distribute session 4 parent handouts (available in
part C of this resource).

Review of previous session

Session 3 provided an overview of the following:
e Importance of parent involvement.
e Creating an optimal learning environment.

e Ways that a parent can get involved with the
school.

e Developing a good parent-child relationship.
e Strategies for supportive parenting.

e Supporting children through common challenges.

Overview of session 4

This session will focus on developing resilience,
emotional intelligence and self-esteem in children
as well as options beyond school graduation. It will
cover:

e Transition to school.

e Fostering self-esteem.

e Building resilience and emotional intelligence in
children.

o NAPLAN/HSC.

e Pathways for the future.

Review of Homework

TO BE COMPLETED WHEN RUNNING A PARENT-
GROUP STYLE PROGRAM

Ask parents how they went with the following
activities:

e Family Focus Activity 3.

¢ |dentifying any opportunities to be involved
with their child’s school.

¢ Talking to their child about any challenges they
are having at school.

e Accessing and reviewing the anti-bullying
policy of their child’s school.

Encourage parents to share their reflections
on how homework activities went. Remember
homework is to be encouraged but should not be
mandatory. If parents aren’t willing to share their
experience of attempting the homework, simply
provide a general encouraging statement to
commend anyone who attempted the homework
and move on.

Transition to school

As raised in session one, parents have a very
significant role to play in ensuring a smooth transition
for their children in to school. Parents can feel more
comfortable with this transition if they know about
the school, what happens at the school and what
their children will be learning. In Australia the school
year starts in late January or early February and
there are some things that parents should aim to do
in the lead up to this start.

It is recommended that parents:

e Contact the school their child will attend. This
may be the local school in their area, an out
of area school where a space is available or an
independent (private) school.
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e Enrol their child before the new school year starts.
¢ Find out what day their child needs to start school.
o Attend the school orientation.

e Find out about and purchase the school uniform.
e Meet teachers at the school.

e Find out if there are community language teachers
at the school and get to know them.

e Notify the school and principal if a child has
allergies or medical conditions.

¢ Organise appropriate before or after school care,
if needed.

Discussion Point

WHO CAN REMEMBER HOW IT FEELS TO START
AT A NEW SCHOOL? WHAT ARE SOME OF THE
THINGS THAT HELP YOU FEEL CONFIDENT IN
NEW SITUATIONS?

CONSIDER:
e Starting school is like starting a new job or
attending a new program.

e Feelings of worry, concern, fear and excitement
can be attached to these experiences. This
is normal and parents should not try to talk
children out of having these feelings.

e Parents can help children prepare for school
in the same ways that they might prepare to
begin a new job or major project.

Helping children towards a
successful transition to school

According to the NSW Department of Education
and Training (2003), children feel better about the
transition to school if:

e They know some other children who are also
starting school.

e They have met their teacher, including a
community language teacher.

e Their parents have met and spoken with their
teacher.

o Their family knows other families at the school.

Parents can support these outcomes by talking
extensively to their children about the school and
visiting the school. Helping children to identify
important locations within the school (such as the
toilets and classrooms) is also advisable. If possible
parents and children should try meeting with other
parents and children attending the school. If English
is not the child's first language, parents can also assist
by practicing with their child, some words in English
and important questions or ways to ask for help.

Transitioning to primary school

In addition to the above general considerations,
young children starting primary school often face
practical challenges that they may need support
with. For example, young children may struggle to
open drink bottles and lunch boxes. It is important
for parents to find a lunchbox and other food
containers that are easy to open and close. Children
may also have difficulty opening food that is
wrapped in plastic or other packaged items such as
muesli bars. Explaining recess and lunch and giving
children an opportunity to practice using a lunch
box and unwrapping food items can be useful.

Parents should label all of their children’s school
clothing and it is very helpful to show young children
how to undo and redo clothing for toileting. This
is particularly important for girls who are often
required to wear stockings as part of their school
uniform. Parents are also encouraged to talk to
children about hygiene practices at school.

Itis advisable for parents to discuss with their children
pick up times, and to establish safe practices for
before and after school. This may include ensuring
that children know never to go home with anyone
unless they have parental permission or to wait
within the school grounds to be collected.

Extensive information on transition to school
in NSW, and parent support booklets relevant
to school readiness can be downloaded from
k6.boardofstudies.nsw.edu.au/wps/portal/go/
parents/transition-to-school.  This  information
can assist parents in understanding the skills that
children need in order to begin school, and the
many ways parents can work with their children to
make transition to school a positive and successful

experience.
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Transitioning to high school

Moving to high school represents many changes for
students. Although they may not be new to schooling,
students transitioning to year 7 will benefit from
parental support relating to any concerns they have.

Whilst students in the primary school years typically
have one main classroom teacher and limited in-
classroom contact with a few other teachers, high
school students often have eight or more teachers.
Parents may wish to explain this to students starting
high school, and meet with as many teachers as
possible. Year 7 students should also be made aware
that at high school, the day is broken into a set of
approximately 40 to 60 minutes sessions, called
"periods’. Different subjects will be taught for one
or two periods at a time. Parents can support their
children in navigating this process by helping them
to manage and understand their school timetable.
Parents may also wish to help their child check this
timetable every evening so they can be prepared
for the day ahead.

Making new friends is an important task for high
school-aged children. Parents should encourage
students to participate in activities so they get to
know other people and have a good time. Parents
may wish to model this approach themselves by
getting involved with their child’s school via the P &
C committee, school events or other.

Overall parents should encourage their children, be
positive about the new experience and share in the
excitement of starting the next stage of schooling.

Smith and Mackie (2007) define self-esteem as “the
positive or negative evaluations of the self, as in
how we feel about it.” Self-esteem is the foundation
for confidence and resilience and is therefore vital to
a child’'s wellbeing. The formation of self-esteem is
influenced by a range of factors. Morgan (2009) lists;
abilities and opportunities available to accomplish
age-appropriate development tasks, significant
others, social roles assumed and expectations and
individual temperament and personalities.

At primary school, self-esteem generally relates to
how children learn, how they look, how they do at
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sport and how easily they make friends. Children
tend to compare themselves with their friends
and classmates, and may feel less capable than
others. Bullying, learning problems or other social
difficulties can greatly affect a child’s self-esteem.

Parents can have a big influence on their child’s self-
esteem. In a home where mistakes are punished
and perfections is expected “children can begin
to feel as though they can never live up to their
parent’s standards....this can knock confidence
and cause feelings of insecurity” (January, 2010,
208). Promoting an understanding that mistakes are
acceptable and an important part of the learning
process can help children feel more positive when
things don't go as planned. Parents can also
encourage positive self-esteem in their children by
teaching children to think and talk positively about
themselves, and helping their children to identify
things that they are good at and enjoy doing.

Providing lots of support to children, praising them
when they do well, and celebrating ‘small wins’ can
help build self-esteem, as can maintaining a healthy
lifestyle. Most importantly parents can model
behaviour that fosters confidence and a good self-
image, teaching children to appreciate differences,
maintain a positive frame of mind and be gentle
with themselves.

Having a positive sense of self-esteem not only
supports children at school but is a platform for
resilience, which is the ability to ‘bounce back’ from
life's challenges. Resilience is a critical factor for
success at school and in life. Parents can't protect
their children from most problems, but helping
children to develop resilience can assist them in
coping with and moving on from difficulties.

Many factors that have been discussed in earlier
sessions and sections of the Achieving School
Success program contribute to the development of
resilience, including:

e Teaching children problem-solving skills and
avoiding always solving children’s problems for
them.

¢ Encouraging positivity.

e Setting a good example via parent role modelling.



e Giving children an opportunity to participate in a
broad range of activities.

e Helping children identify what they are good at.

e Having high, but appropriate expectations.

e Providing lots of positive attention via strategies
such as praise and spending time together as a
family.

e Assisting children to be organised.

e Ensuring a safe and positive home environment.

e Building a strong parent-child relationship.

¢ Preparing ahead for challenging times to minimise
difficulties or make transitions smoother.

e Maintaining good and balanced routines around
sleeping, eating, studying and other factors.

e Making time for rest, relaxation and appreciation
of life.

Two additional factors play a most significant
role in the development of resilience — emotional
intelligence and learning to ask for help.

Emotional Intelligence

Coleman (2008) identifies emotional intelligence
as the ability to recognise our own and other
people’s
different feelings and label them appropriately, and
to use emotional information to guide thinking and

emotions, to discriminate between

behaviour.

Extensive research demonstrates the benefits of
emotionalintelligence (including better mental health
and leadership skills), and the strong correlation
between emotional intelligence and life success.
For example, Goleman’s 2008 research indicated
that measures of emotional intelligence accounted
for 67% of the abilities deemed necessary for high
performance in leaders, and mattered twice as much
as technical expertise or Q. It is worth noting that
“in Australia qualities of leadership and emotional
intelligence are often more valuable and valued than
academic achievement” (Bartes, 2015, 111).

Emotional intelligence can be developed at any age,
and parents can use a range of strategies to foster
emotional intelligence. This begins with parents
developing comfort around emotionality. “Children
benefit tremendously when parents talk freely about
feelings, are accepting of the expression of both

good and bad emotions, and respond appropriately
to children’s expression” (Fauch, 2011, 40). This
does not mean that parents need to accept
unhelpful or destructive expressions of emotions,

but that parents are able to understand that whilst a
child’s behaviour may be undesirable, all emotions
are normal and acceptable. Parents are therefore
encouraged to talk to children about emotions.
There are many children’s books and resources in
local libraries that parents can read to and with their
children as a starting point for conversations about
feelings.

Parents can also teach children to identify and label
their emotions. When parents are early to notice
their child’s feelings (i.e. — before there is a tantrum
or strong outburst of emotion), they can name their
child’s emotion and provide an opportunity for their
child to discuss the events or circumstances that lead
to the emotion. “Parents should avoid problem-
solving, criticism and judgement when trying to
emotion coach a child...but acknowledge their
child’s feelings and empathise” (Fauch, 2011, 86).
Providing acknowledgement and understanding
lets children know that it is ok to express themselves
and that their feelings matter. Once parents have
provided empathy they can assist children to
brainstorm solutions, understanding that not all
problems can be solved.
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ACTIVITY ONE

TO BE USED WHEN RUNNING A PARENT-GROUP
STYLE PROGRAM

This exercise gives parents an opportunity to
practice identifying and
providing empathy and offering understanding
to children.

labelling emotions,

Write the following two scenarios on a white
board or large sheet of paper. Work through each
scenario as a group. Ask parents to contribute in
answering the questions below.

Scenario 1:

Your child has been studying for some time. They
seem stuck on a question and appear to be losing
patience with themselves.

Ask parents the following:
Question 1: What emotion might this child be feeling?

Facilitator note: There are many right answers. Some
possibilities include; the child is feeling frustrated,
angry at themselves, or worried about disappointing
their parent.

Question 2: What could the parent say to name
the emotion and provide understanding and
empathy? Remember, no problem solving until
the emotion has been labelled and validated.

Facilitator note: Parents could respond in many
ways, such as...

“You've been working really hard. | know it can get
frustrating sometimes” or

“It looks like you're starting to get a bit upset, are
you feeling angry?”, or

“I'd be getting pretty annoyed if | had been studying
for as long as you have been. Are you ok?”

Question 3: What are some statements that
parents might make to assist their child in this
situation?

Facilitator note: Emphasise that this should only
happen after children have had an opportunity
to talk about how they might be feeling. Parents

should be reminded that they are there to assist
children in problem-solving, not to solve problems
for their children.

Of the many possible statements, parents might say...
“What can we do to make things easier for you?"”, or

“Can | do anything to assist?”

Let parents know that if children come up with
appropriate ideas, parents can finish with an
encouraging statementsuch as “thatsounds perfect”
or “great idea”. If children seem to genuinely be
struggling, parents can then step in with ideas to
help. In this situation, working through the study
point with the child, taking a break, stretching and
taking some deep breaths, or leaving further study
till the next day could be appropriate solutions.

Scenario 2:

Your child worked hard on a school project. They
have received their results and they have a mark
they are not happy with.

Ask parents the following:

Question 1: What emotion might this child be
feeling?

Facilitator note: There are many right answers.
Some possibilities include; the child is sad that they
didn't do as well as they would have liked. They
may be worried about disappointing their parents,
or embarrassed that they didn‘t do as well as others.

Question 2: What could the parent say to name
the emotion and provide understanding and
empathy? Remember, no problem solving until
the emotion has been labelled and validated.

Facilitator note: Parents could respond in many
ways, such as...

“I' know you're upset with your result. It can be a big
let-down when things don’t go as we want them to”
or

“You look sad. It's ok to feel down when you are
disappointed. Do you want to talk about it?”

Question 3: What are some statements that
parents might make to assist their child in this
situation?

Facilitator note: Emphasise that this should only
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happen after children have had an opportunity
to talk about how they might be feeling. Parents
should be reminded that they are there to assist
children in problem-solving, not to solve problems
for their children.

Of the many possible statements, parents might
say...

“Is there anything that might help you feel better
about this?"”

“What would you like to do now?”

Let parents know that if children come up with
appropriate ideas, parents can finish with an
encouraging statement such as “Good plan” or
“that’s a good solution”. However this is one of
those ‘problems’ that can’t be ‘solved’. The result
has already been issued and the child is already
upset. In this situation, acknowledging the child’s
feelings is what’s important. Parents should avoid
comments such as “it's ok” and “don’t worry about
it”. Such responses dismiss the child’s feelings
and don't make the child feel better. Providing
statements of reassurance (as in question 2), a hug
and/or just being with the child may be the most
appropriate response.

Facilitator Tip

There are a number of programs that parents
can access to assist with managing their own
emotions, or to foster emotional intelligence in
their children. Make a list of local programs that
might be suitable for this purpose. Have this
information ready for any parents who would like
further information about emotional intelligence.

Learning to ask for help

A vital part of being resilient is being willing to ask
for help. “This is the ability to leverage the skills and
resources of others towards your own outcomes....
it is the basis for getting ahead in the world” (Dodd,
2008, 54). Having the ability to speak up and ask
for help is also an important protective factor for
children.

Parents are encouraged to work with their children
to identify five trusted adults (at least 2 from outside
of their family) that children can talk to if they need
assistance. These should be adults that children
know and feel comfortable approaching, not just
people that parents think children should include.
They should also be adults that are easily accessible
and contactable. Parents and children should then
work together to approach the five adults identified
as 'helpers’ and explain that the child might contact
them if they ever need assistance. It is important
that these 'helpers’ are willing to assist.

Once this group of trusted adults is identified,
parents can speak with their children about asking
for help. It should be pointed out to children that
sometimes adults are busy or may not understand
the problem, so it is ok for children to ask someone
else for help and keep asking until they find
someone who can help them. It can be difficult for
a child to approach an adult so parents can use a
strategy such as role playing to give their children
an opportunity to practice seeking assistance.

Emotional intelligence also plays a role in teaching
children to ask for help. “When a parent accepts and
provides helpful responses to emotional expression,
the child learns that it's ok to bring these feelings
home and talk them out” (Aldridge, 2015, 2). In this
way, parents can create an environment in which
children are comfortable turning to parents when
they have a problem.

Facilitator Tip

You may wish to print copies of the Parent-child
'Adult Helpers' task on the following page, and
include it with the parent handouts to assist
parents in completing the next activity.
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PARENT-CHILD
'ADULT HELPERS'
TASK

Step 1

Copy the image - one for each of your children.

Step 2

Work with each of your children to identify 5 trusted adults.

Step 3

Check with the chosen adults to ensure they are happy to be an ‘Adult helper’.

Step 4

Note the ‘Adult helpers’ that you child has chosen, in the blank spaces provided. Include contact information.
Step 5

Keep this information handy so that children can access it when needed.
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NAPLAN

The National Assessment Program - Literacy and
Numeracy (NAPLAN) is conducted each year across
Australia as an assessment for students in Years 3, 5,
7 and 9. NAPLAN tests skills such as reading, writing,
spelling and numeracy. NAPLAN is a measure of
progress only.

HSC

The Higher School Certificate is a NSW-based
assessment available to all students completing
year twelve. There is an equivalent assessment in
each state. The HSC reports student achievement in
individual subjects, relative to a standard set within
that subject. The HSC mark is determined in part
by school-based assessment and in part by the HSC
examinations.

ATAR

The Australian Tertiary Admission Rank (ATAR) is a
rank - not a mark - for students wishing to gain a
place at a university. It provides information about
how students perform in comparison to other
students, and is used by universities as part of their
selection process.

Parents have an important role in supporting
children in their transition from school. Cochran and
Kush, noted as part of their research that “through
career planning with a parent, adolescents in Grade
12 showed greater career certainty, less indecision,
more career salience, and stronger ego identity”
(Cochran and Kush, 1993, 434). With this in mind,
parents should be willing to consider what a child
wants for their own future and what pathway best
suits the individual child.

Parents should encourage graduating students to talk
to their teachers, career advisors and other students
as well as using websites and other resources to seek
information about the wide variety of options available
to them. Parents may have to accept that their child may
have different expectations to their own. “Children are
more likely to succeed when they are motivated, and
they will be motivated to succeed if they are pursuing a
pathway that is meaningful to them” (Ragani, 2006, 69).

Achieving School

Some of the main pathways beyond graduation are
listed below.

University

A university degree will provide a qualification and
in some cases, some practical experience towards
a particular career. In Australia, students have an
opportunity to enter university regardless of whether
they get a high ATAR or not. It is even possible for
some students to perform poorly in the HSC and still
go on to qualify further down the track as lawyers,
engineers or in other significant professions.

Deferring University

Many students receive an ATAR and chose to defer
university attendance for a period of time in order
to gain life experience or take a break after school.
A 2013 study of more than 900 first-year students
by Sydney University researchers revealed that not
only did taking a year off have a positive effect on
student motivation, it also translated to a real boost
in performance in the first semesters at university”
(Bodkin, 2013).

Traineeships

Apprenticeships, cadetships and traineeships are
available in a whole range of disciplines including;
accounting, business, banking, law, engineering and
many government jobs, as well as for chefs, trades,
business, construction, community services work,
graphic design and IT plus many others. These allow
young people to get a qualification whilst they are
gaining practical experience and this pathway can
provide access to a range of prestigious professions.

TAFE and colleges

Technical and Further Education (TAFE) courses offer
nationally recognised qualifications in thousands of
different areas, with a focus on practical experience
and work readiness. Community and private colleges
in Australia provide an alternative to university
and TAFE. There are many private colleges that
specialise in specific fields such as business and
hospitality, and psychology. Again, they tend to
focus on the development of practical work skills
and knowledge and often include job placement as
part of the college program.



Work and volunteering

Work experience, internships, and volunteering are
highly regarded in Australia. In most professions
“employers look for experience, evidence of
suitability to work environments, and in some
cases completion of a qualification....with little or
no interest in academic results” (Branch & Sassen,
2013, 93). Opting to work after schooling has been
completed can also help young people clarify what
their interests are and determine a future direction.

Facilitator Tip

You may wish to invite a local school principal or
educational consultant to the final session to answer
any questions that parents have about schooling,
assessments and options after graduation.

Close of session

At the close of the session, summarise the content
covered as:

e Transition to school.
e Fostering self-esteem.

e Building resilience and emotional intelligence in
children.

¢ NAPLAN/HSC.

e Pathways for the future.

Invite parents to ask questions if they have any.

Discussion Point

FOR USE WHEN RUNNINMG A PARENT GROUP-
STYLE PROGRAM.

WHAT ARE SOME OF THE WAYS THAT PARENTS
CAN CONTINUE TO GET SUPPORT AND
DEVELOP PARENTING SKILLS NOW THAT THE
PROGRAM IS FINISHED?

It is important that parents leave the group feeling
supported and connected to additional resources
if needed. Remind parents that seeking support

and asking for help as a parent, is a great way of
role modelling this important life skill to children.

Lead parents in a discussion about local, helping
resources available in the community. You may
wish to mention programs running at your own
agency, or local partner agencies. Remind parents
of the support available in schools, via school
counsellors or the school principal. Encourage
parents to seek additional information, books or
materials at local libraries or community centres.
Many programs and resources are also available
via the internet. Reinforce that parents or children
facing more significant challenges with health or
wellbeing should always seek professional support
or visit their doctor for referrals to a specialist.

Family Focus Activity

Finalise the session by inviting parents to continue
developing and strengthening the relationship
that they have with their children by making a
commitment to continuing to plan and run family-
focussed activities on a regular basis. Suggest
that parents aim for one such activity each month
and give them the responsibility of crafting their
own family focus activities.

Explain to parents that their task is to hold a
family meeting to nominate and plan at least
the first two family focus activities for the family.
Remind parents that this will involve setting a
suitable time for the meeting, inviting all family
members, notifying them ahead of time what the
agenda is and encouraging family members to
bring their ideas to the meeting.

This is a good opportunity to emphasise the
importance of parents leading their families
towards the desirable outcomes that all parents
seek. What happens next is up to them!

Complete the evaluation for session four.

Distribute program certificates to parents who have
attended all four sessions.

Thank parents and close session.
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Part C

PROGRAM
COLLATERAL



InFormation Sessions

Would you like to
find out...

How the Australian
Education System
works?

How to help your child
succeed at school?

How you can support
your child’s learning
and school success at
home?

How you can help
prepare your child for
school, university and
beyond?

How your home life
can affect your child’s
learning?

Registvation Details

Enter Registration details here
2nd line
3rd line
4th line

A FOUR SESSION
PROGRAM FOR PARENTS,
GRANDPARENTS AND
CARERS OF

S5 - 13 YEAR OLDS

Dates:

<Enter dates here>
second line if neccessary
Third line

Time:

< Enter time here >
second line

Looo\'l'ion:

< Enter location here >
Address line 1
Address line 2
Address line 3
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Cﬂ\b Bu [ -ﬂ\or\g Tin

Ban c6 muén tim hiéu...

Hé Thong Giado Duc Uc
hoat dong nhw thé nao?
Lam thé nao dé giup
con ban thanh céng &
trwong?

Lam thé nao & tai nha
ma ban cé thé ho tro
con ban hoc tap va
thanh cong & tredng ?

Lam thé nao ban cé thé
chuan bi cho con ban
dén trwdng pho théng,
trwro'ng dai hoc va hon
thé niva?

Cudc song gia dinh ban
c6 thé anh hwéng thé
nao dén viéc hoc tap
cua con ban?

Chi Tiét Ghi Danh

Ghi chi tiét ghi danh vao day
Dong thar 2
Dong thar 3
Dong thw 4

CHUONG TRINH BON BUOI
THONG TIN CHO CHA ME,
ONG BA VA NHU’NG NGU Ol
CHAM SOC TRE TRONG bO
TUOI 5-13.

Ngay:

<Ghi ngay vao day >

Ghi dong th& hai néu can
Dong thar ba

Thoi gian:

<Ghi ngay vao day>

Dong th&r hai

Pia Diém:

< Ghi dia diém vao day>
DPia chidong thor 1

Pia chidong thar 2

Pia chidong thar 3

Vielnamese



Céac Buéi -n\al\g Tin

Ban c6 mudn tim
hiéu...

Hé Thong Giao
Duc Uc hoat déng
nhw thé nao?

Lam thé nao dé
giup con ban
thanh céng &
trwong?

Lam thé nao & tai
nha ma ban cé thé
hé tre con ban
hoc tap va thanh
cong & trwong ?

Lam thé nao ban
c6 thé chuan bj
cho con ban dén
trwdng phé théng,
trwong dai hoc va
hon thé nira?

Cudc séng gia
dinh ban c6 thé
anh hwéng thé
nao dén viéc hoc
tap caa con ban?

Chi Tiét Ghi Danh

CHUONG TRINH BON
BUOI THONG TIN CHO
CHA ME, ONG BA VA
NHU’NG NGU'Ol CHAM
SOC TRE TRONG PO
TUOI 5-13.

Ngay:

<Ghi ngay vao day >

Ghi dong th hai néu cén
Dong thar ba

Thoi gian:

<Ghi ngay vao day>
Dong thar hai

Dja Piém:

< Ghi dia diém vao day>
DPia chidong thir 1

Pia chidong thr 2

Pia chidong thr 3

Ghi chi tiét ghi danh vao day

Dong thar 2
Dong thar 3
Dong thar 4

Cé\c Buéi -n\al\g Tin

Ban c6 mudn tim
hiéu...

Hé Théng Giao
Duc Uc hoat dong
nhw thé nao?

Lam thé nao dé
giup con ban
thanh céong &
trwong?

Lam thé nao & tai
nha ma ban cé thé
hé tro con ban
hoc tap va thanh
cong & trwong ?

Lam thé nao ban
c6 thé chuén bi
cho con ban dén
trwong pho thong,
trwong dai hoc va
hon thé niva?

Cudc séng gia
dinh ban c6 thé
anh hwéng thé
nao dén viéc hoc
tap cua con ban?

Chi Tiét Ghi Danh

CHUONG TRINH BON
BUOI THONG TIN CHO
CHA ME, ONG BA VA
NHU’NG NGU'O'l CHAM
SOC TRE TRONG PO
TUuOlI 5-13.

Ngay:

<Ghi ngay vao day >

Ghi dong th hai néu céan
Dong thar ba

Thei gian:

<Ghi ngay vao day>
Dong thr hai

Dija Piém:

< Ghi dia diém vao day>
DPia chidong thir 1

Pia chi dong thir 2
Pia chidong thw 3

Ghi chi tiét ghi danh vao day

Dong thar 2
Dong thar 3
Dong thur 4

Cé\c Bm?\)i -W\Gl\g Tin

Ban c6 mudn tim
hieu...

Hé Théng Giao
Duc Uc hoat dong
nhw thé nao?

Lam thé nao dé
giup con ban
thanh céng &
trerong?

Lam thé nao & tai
nha ma ban cé thé
hé trg’ con ban
hoc tap va thanh
cong & trwong ?

Lam thé nao ban
c6 thé chuan bij
cho con ban dén
trwong pho thong,
trwwong dai hoc va
hon thé niva?

Cuodc séng gia
dinh ban c6 thé
anh hwéng thé
nao dén viéc hoc
tap cua con ban?

Chi Tiét Ghi Danh

CHUONG TRINH BON
BUOI THONG TIN CHO
CHA ME, ONG BA VA
NHU’NG NGU'O'l CHAM
SOC TRE TRONG PO
TUOI 5-13.

Ngay:

<Ghi ngay vao day >

Ghi dong thi hai néu céan
Dong thar ba

Thoi gian:

<Ghi ngay vao day>
Dong thr hai

Dia Diém:

< Ghi dia diém vao day>
DPia chidong thir 1

Pia chidong thir 2
Pia chidong thw 3

Ghi chi tiét ghi danh vao day

Dong thar 2
Dong thar 3
Dong thar 4
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Session 1

Schooling in Australia

Schools in Australia aim to create successful
learners — those who utilise creativity, logic and
strategy in their thinking, are tolerant, optimistic,
responsible, self-aware and able to manage their
own emotions and behaviours. Key features of the
Australian education system include; the promotion
of lifelong learning, multiple subjects for a variety of
pathways to success, a student-centered teaching
and learning model and a full range of assessment
methods.

The Australian school system includes:
e Preschool.

e Primary school.

e Secondary school.

¢ Senior secondary school.

The ability to adapt to school is influenced by child
characteristics (personality, social skills, intelligence
and other factors), parent characteristics (parenting
practices, relationship status, other) and community
characteristics (the services available in the
community and the relationship families have with
these services).

Primary school

Primary schoolsin NSW currently follow a curriculum
based on different stages of learning.

e Early Stage 1 : Kindergarten.
e Stage 1: Years 1 and 2.

e Stage 2: Years 3 and 4.
e Stage 3: Years 5 and 6.

school learn

Children in primary
English, Mathematics, Creative Arts, Human Society
and Its Environment, Science and Technology
and Personal Development, Health and Physical
Education.

In addition to subject-based content, primary
school learning addresses important contemporary
themes and general capabilities as students prepare
to live and work successfully in the 21st century.
These include; information technology, critical and
creative thinking, personal and social capability
and ethical understanding. Many of the important
themes of the curriculum cannot be learned from
a text book and intensive study but are developed
through participation in sport, art, music and social
experiences.

What is expected of
students?

Students are expected to have:
e Appropriate social and communications skills.

¢ The ability to contribute to and participate in the
class and school environment.

e An understanding and respect for cultural
diversity.

e A good level of physical wellbeing and
development.

e Good problem solving skills and resilience.

e The ability to cooperate with school rules and
with teachers and peers.

Pavent Handouts



e Personal responsibility and self-leadership.

e Decision making ability.

Parental expectations

Parental expectations need to be realistic, age-
appropriate and relevant to their child’s experience
of attending an Australian school. Parents should
aim to base expectations on the following:

e Their own expectations.

e Other parent expectations of children.

¢ School expectations of children.

e Their own expectations of themselves.

e Their ability to model the behaviour that they
expect from their child.

Problems can occur when parents expect too much
of their children, or for their children to be perfect.
No one is perfect. Expecting perfection from a
parent or child can lead to disappointment and
conflict.

Parents who feel that they don‘t understand what
appropriate expectations may be or are concerned
their expectations may be too high should speak
to their child’s school for support and guidance.

Rights and responsibilities of
parents

Include:

e Ensuring that children attend school each day,
and are appropriately supervised before and
after school.

e Helping children to get enough rest and free

time/play time to support their physical and
social development.

¢ Providing a safe environment is which children are
free from violence and abuse, understanding the
difference between discipline and child abuse.

e Complying with all relevant school policies,
procedures and guidelines, and the principals’
directives that pertain to visitors when they enter
a school.

e Communicating any concerns they have to the
classroom teacher or school principal.

e Being involved with and participating in their
child’s schooling.

Key roles within primary
schools

e Principal - has overall responsibility for the whole
school.

e Deputy Principal - responsible for the day-to-day
organisation of the school and for the welfare of
all students and staff.

e Classroom Teacher - responsible for child
learning and welfare at school.

e ESL Teacher (English as a Second Language)
- assists students from non-English speaking
backgrounds.

e School Counsellor - provides counselling and
psychological assessment of students with
specific needs.

e Parents & Citizens (P & C) associations/
committees — a group of parents, caregivers and
citizens who work on activities within the school

including policy development and fundraising.
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In order to communicate with the school it is best for
parents to firstly make an appointment with, or speak
to their child’s classroom teacher. Administrative
matters can be discussed with school administrative
staff who are usually located in the school’s front
office area. Appointments can also be made with
the school counsellor or principal. If an interpreter is
needed contact Translating and Interpreting Service
(TIS) on 131 450.

Selective schools and
opportunity classes

Selective schools and opportunity classes are part
of a special education program and are designed
to provide an appropriately challenging learning
environment for highly gifted and talented students.

Opportunity classes are classes in some government
primary schools for students in Years 5 and 6 that
cater for highly-achieving, academically talented
students. In NSW opportunity class entry involves
students participating in the Opportunity Class
Placement Test.

For (NSW) selective high school entry, students are
considered on the basis of academic merit which is
determined by student performance at school and
in the Selective High Schools Placement Test which
is held each year.
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Family organiser

Families are often involved in lots of meetings,
appointments and activities outside the home.
Going to school adds dozens of excursions, sports
days, carnivals, exams and special events to the
family calendar.

Having a system for keeping track of important
dates can help families function more effectively. It
can help parents to be more aware of key events in
their child’s diary that may be causing stress (such
as a big test), or that may require special planning
and preparation (such as the completion of an art
project).

This activity will help families communicate clearly
and coordinate schedules with one another, ensuring
that each member of the family is supported and
prepared for the day, week and month ahead.

Materials required

Notice board

String

Thumb tacks or pins

Blank pad of paper or small whiteboard
Pen

White board markers and eraser

Calendar with good-sized blank squares
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Instructions

1. Create a communication space — Use string,
thumb tacks or pins to attach either a blank pad
of paper or a small whiteboard to your notice
board. Tape some string around one end of a pen
(if you have attached a blank pad of paper) or a
white board marker (if you have attached a small
whiteboard). Attach the other end of the string
to the notice board. This section of your family
organiser is for telephone messages, last minute
updates, and writing notes to family members.

2. Important phone numbers section - Make a list of
important phone numbers and post it on the notice
board. Numbers to Include:

e Emergency number (000)

e Doctor and dentist numbers

e Parent work numbers

e The number of a person to call in an emergency
¢ Names and phone numbers of children’s friends

e School office number

3. Calendar section - Attach a calendar to the notice
board. Make sure family members write down
meetings, appointments, after school activities,
excursions, parties and other important dates.

4. Monthly family meeting — Host a family meeting
at the beginning of each month. Bring school notes,
newsletters and calendars, parent diaries, and other
important information. Spend time discussing the
upcoming month and the priority activities for each
family member. Input all important dates into the
calendar. Talk to your children about upcoming
events and activities. Remember to consider:

e Do they need your support in preparing for any
key dates?

o Arethere any weeks when someoneis overloaded

and might need some extra help?

e |s there sufficient time in the calendar for
all members of the family to enjoy rest and

unstructured recreation?

e Are there any low-priority activities that could be
removed from the schedule to reduce stress and

time-pressure?

Be sure to check the calendar each week and talk to
your children before the week begins, about what
is upcoming. This will help you to monitor their

activities, ensure they are not overloaded and assist

them in mentally preparing for what is ahead.
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Session 2

Child development

Child development describes the process in which
children grow and develop the important physical,
emotional, and intellectual processes needed to
reach adulthood. Starting school is a critical stage
in a child’s development.

Brain development

Young children have limited ability to think and
reason. They can't link their feelings, thoughts
and behaviours. Their brains are very sensitive to
experience. Early experiences and environments
have a very strong influence on the development of
children’s brains. Positive interactions with mother,
father, siblings, grandparents, and friends help
young children to learn to walk, talk, manage their
behaviour and emotions, share and solve problems.
This can be supported by providing children with:

¢ A safe and secure environment in which children
can learn and explore without fear.

e Lots of opportunities for a child to repeat and
practice new skills. This helps to strengthen
connections in the brain.

e Regular play.

e Talk and interaction.

e Praise and positive encouragement.

e Support as they experiment with new
experiences.

e Realistic expectations, including allowing

children to progress at their own pace.

Social and emotional
development

Specifically, children need to be supported in

developing:

e Self-awareness, including a sense of their own
identity, confidence and an understanding of
their own feelings.

e Social awareness, an appreciation of the
differences between people, respect, tolerance
and understanding of others.

¢ Self-management, which is the ability to do such
things as manage and regulate emotions, set
and complete goals, use time effectively.

e Responsible decision making, including choosing
wisely and understanding fairness.

e Relationship skills such as communication,
listening, cooperating, sharing, making friends

and resolving conflict.
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Socialand emotional developmentisjustasimportant
and necessary to life success, as brain development.
This type of development relies heavily on the
experiences of a child, and the child’s relationships.
Parent modelling of appropriate behaviours and
responses is one of the most significant ways that
children develop socially and emotionally.

Physical development

Good physical development is supported with the
following:

e Healthy eating habits.

e Physical activity and recreation.

¢ Good sleep habits and plenty of rest.

Development can be disrupted if children are
exposed to trauma and toxic stress. Disrupted
development has a strong impact on learning and
the ability to succeed at school.

Types of trauma

Trauma can seriously interrupt a child's school
routine and the processes of learning. It can result
from many experiences, including:

e Child abuse (physical abuse, sexual abuse,
neglect, emotional abuse or exposure to family
violence).

e Corporal punishment and humiliation. This
can lead to poor academic achievement and
attachment, mental health issues and even
substance abuse.

Mandatory reporters such as school staff have a
responsibility to notify the relevant authorities if

they suspect a child is being abused, experiencing
family violence or harmful punishment.

Stress

The three types of stress identified by Harvard
University’s Centre on the Developing Child are:

e Positive stress, which is a normal part of life.

e Tolerable stress, which can be overcome with
support from parents and family.

e Toxic stress, which happens when a child
experiences frequent, significant, prolonged
problems such as child abuse or family violence,
without adequate support from an adult. This
chronicstress disrupts a child’s brain development
and other systems.

Children may show stress by taking risks, acting
out, being aggressive or disruptive, crying,
physically or mentally withdrawing, regressing
into childish behaviours, or being unwilling to
participate in family and school activities, as well
as other factors.

Helping children cope with
stress

Parents can assist children in managing stress by:

e Regularly spending calm and relaxing time with
their children.

e Listening to their children and encourage them
to talk about their feelings and worries (this will
not make the fear and worry bigger!).

e Encouraging physical wellbeing (good eating

habits, lots of exercise and sleep).
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¢ Avoiding being critical and negative towards a
child.

e Providing a safe and nurturing family life.

e Encouraging and praising children as often as
possible.

e Showing an active interest in their children’s
activities.

e Monitoring their children’s access to media and
technology.

¢ Avoiding over-scheduling children and ensuring
children have plenty of unstructured play and
relaxation time.

e Avoiding placing unrealistic expectations on

children.

Promoting positive mental
health

Children need nurturing, affectionate and secure
relationships with adults and a positive relationship
with at least one parent. Having a sense of
connectedness to the community or school is also
helpful in maintaining good mental health, as is
involvement in social and peer groups. Parents
can also help their child towards positive personal
achievements, with a focus beyond just academic
success.

Ensuring an open and communicative home
environment is very important. If children are
encouraged to speak to their parents about worries
or concerns, they are more likely to do so, giving
parents a valuable opportunity to connect and
identify issues early on.

Getting help

Where stress or mental health issues are a concern,
parents should seek professional help for their
child. Speak with the school counsellor, or the
family doctor who can provide parents with referrals
to specialist services. Community health centres
also provide free child and family counselling,

assessments and mental health services.
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Family movie night

Spending time together relaxing as a family is
an important part of family life, but something
that children may not do too often with parents,
particularly as they get older. Sometimes even
getting everyone in the same room at the same

time is a challenge!

This activity is an easy one, particularly for families that
may have had a rough week or that are experiencing
conflict. It doesn't require much communication but is

all about togetherness and relaxation.

Materials Required

Family movie (mainstream TV channels often run
family movies on a Friday or Saturday night. Movies
can also be hired or streamed. You could also make
an occasion of it and take a trip to the cinema).

Snacks (fruit, popcorn, drinks or a special treat).

A suitable space where all family members can fit to
watch the movie.

Instructions

Pick a night where everyone is home and everyone
is free. It can even be a school night provided that
children can be in bed on time.

Let family members know a couple of days in
advance that the family movie night will be taking
place, and when. This gives everyone a chance to
look forward to the time together.

Family movie night should take place after dinner
so that there are no rumbling tummies!

All devices including phones and tablets are
banned from family movie night.

Pre-warn family members in the early evening about
the time that family movie night will start.

Gather family members together at the scheduled
time and inform family members that other than
bathroom stops everyone should stay together in
the room to enjoy the movie together.

Lights off, press play and enjoy the moviel!
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Session 3

Positive parent involvement
with schooling

There is clear evidence proving the importance of
parent involvement in their child’s schooling and
learning. Parents can assist children towards school
success by:

e Creating routines and stability.

e Encouraging reading.

e Helping children to be organised.

e Talking about school with their children.
e Communicating with school.

e Fostering independence and self-discipline.

Parents can also get involved with school via in-
class volunteering, participating in school events,
joining the school Parents & Citizens committee
and other activities.

Strategies for supportive parenting

¢ Understand child development.

e Be a good role model.

e Provide positive attention.

e Teach emotional intelligence.

e Ensure a safe and secure environment.

e Develop a healthy, balanced lifestyle.

Using discipline effectively

Fairness, consistency and opportunities to learn
are needed to make discipline effective. If children
are frightened they cannot learn. Humiliation and

corporal punishment are not effective as these
approaches do not teach children the right way to
behave.

Using positive discipline with childreninvolves giving
encouragement and appropriate consequences,
and includes the recognition that making mistakes
is an entirely normal part of the learning process.

Discipline is most effective when parents:

e Plan ahead and are prepared to better manage
stressful times.

¢ Provide activities for children to avoid boredom.

¢ Ignore minor misbehaviour.

e Negotiate with their children when children’s
requests are reasonable.

e Provide appropriate, consistent and fair
consequences for misbehaviour; such as loss of
privileges, asking a child to apologise, asking a
child to go back and complete the task or action
the right way.

¢ Use time out or grounding sparingly and only for

the most serious misbehaviour.
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Supporting children through
common challenges

Parents should speak with the school principal,
classroom teacher or school counsellor if their
child has difficulties or if the family is experiencing
hardship. Many local community welfare agencies
and programs also exist to support children at
school. Parents can use the internet, contact
their local migrant resource centre, council or
visit community centres or libraries to find details
of helpful services and programs running in their
community. Parents may also wish to utilise their
family doctor or local community health centre to
access referrals for specialist supports.

Bullying

Many children experience bullying at some point
during their schooling. This can include:

e Verbal bullying such as name calling, teasing,
threats or insults.

e Physical bullying. For

scratching, tripping or spitting.

example,  hitting,
e Social bullying such as excluding or making
inappropriate gestures.

e Psychological bullying which may include
spreading rumours, destroying possessions or
nasty text messages, amongst other things.

For further information on bullying and what
to do when a child is being bullied visit http://
bullyingnoway.gov.au/.
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Make a meal together

This activity promotes team work, communication
and bonding between family members. It is a great
way to get members of the family working with each
other towards a common goal. Best of all, once you
have made a meal together you get to share a meal
together!

Materials required

Recipe or menu plan (access thousands of free
recipes and menu plans online, use cookbooks
or opt for a cultural specialty or traditional family
meal).

Ingredients based on your chosen recipes.
Cooking utensils, kitchen and/or preparation space.

Cutlery and crockery to eat with.

Instructions

Involve all family members in making a decision
about which recipe(s) to make.

Make a list of ingredients and source everything
needed for your recipe. You may have all of the

ingredients at home already, or you may need to
go shopping.
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Set aside adequate time to prepare your food, and
plan in advance to give yourselves enough time to
have meals ready before everyone gets too hungry.
This is a process that should not be rushed.

Before you begin, explain to all family members the
importance of following the recipe or instructions.
Show them pictures of the meals if possible so
that they can visualise what the family is working
towards.

Assign tasks to each family member and make
sure that children are given safe, age-appropriate
jobs. No sharp knives or hot ovens for young ones!
Remember to supervise children using utensils and
electrical equipment.

Give clear and simple instructions. If needed, show
children what you want them to do so they can
copy you. Use praise as often as you can.

If young children become bored, give them another
task, let them watch you instead or set them up
with an alternative activity outside of the kitchen so
that other family members can get on with the job.
For example, write up the menu on a piece of blank
paper and get them to colour it in and decorate it
to go on the table.

Be patient. What is important in this activity is the
process of working together.

Once food is prepared or in the oven involve all
family members with tasks such as setting the table,
packing away ingredients and washing pots and
pans.

When the meal is ready for service, seat everyone
at the table or in the same room. Take the time to
praise all family members for their involvement.
You might even like to take some photos of family
members and your food creations.

While you are all enjoying your food you may
wish to talk about the process. Ask your children
which tasks they enjoyed the most, what recipes
they might like to try next time, and what they
learned. Give them lots of positive feedback and
encouragement for a job well done.

Involve all members of the family in clearing the
table and cleaning up after the meal.
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Session 4

Transition to school

To facilitate a smooth transition for children into
schooling, it is recommended that parents:

e Contact the school their child will attend. This
may be the local school in their area, an out
of area school where a space is available or an
independent (private) school.

e Enrol the child before the new school year starts.
e Find out what day the child needs to start school.
e Attend the school orientation.

¢ Find out about and purchase the school uniform.
e Meet teachers at the school.

e Find out if there are community language
teachers at the school and get to know them.

e Notify the school and principal if a child has
allergies or medical conditions.

¢ Organise appropriate before or after school care,
if needed.

Parents can also talk to their children about the
school, visit the school, help children identify
important locations within the school (such as the
toilets and classrooms), try meeting with other
parents and children attending the school and
if needed, practice some words in English and
important questions or ways to ask for help.

Extensive information on transition to school in
NSW, and parent support booklets relevant to
school readiness can be downloaded from https://
ké.boardofstudies.nsw.edu.au/wps/portal/go/
parents/transition-to-school.

Building self-esteem

Promoting an understanding that mistakes are
acceptable and an important part of the learning
process can help children feel more positive when
things don't go as planned. Parents can also
encourage positive self-esteem in their children by
teaching children to think and talk positively about
themselves, and helping their children to identify
things that they are good at and enjoy doing.

Providing lots support to children, praising them
when they do well, and celebrating ‘small wins’ can
help build self-esteem, as can maintaining a healthy
lifestyle. Most importantly parents can model
behaviour that fosters confidence and a good self-
image, teaching children to appreciate differences,
maintain a positive frame of mind and be gentle
with themselves.

Resilience

Resilience can be encouraged when parents:

e Seta good example via parent role modelling.

e Give children an opportunity to participate in a
broad range of activities.

e Have high, but appropriate expectations.

e Provide lots of positive attention via strategies such
as praise and spending time together as a family.

o Assist children to be organised.

e Ensure a safe and positive home environment.

¢ Build a strong parent-child relationship.

e Prepare ahead for challenging times to minimise
difficulties or make transitions smoother.

e Make time for rest, relaxation and appreciation of life.

¢ Encourage positivity.
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Emotional Intelligence

Supporting  children to  develop  emotional
intelligence also enhances resilience. This involves
parents modelling appropriate emotional responses
and accepting that whilst some behaviours are

undesirable, all emotions are normal and acceptable.

Teaching emotional intelligence involves identifying
a child’s emotion at a low-level of intensity, naming
the emotion and helping children to label their own
emotions, acknowledging the emotion, providing
understanding and empathy. This approach also
involves supporting children to problem solve rather
than always solving problems for children.

Learning to ask for help

Teaching children to ask for help when they need
assistance or when they are in trouble is vital to
resilience. Parents can develop this skill by helping
children identify five trusted adults who they can
approach if they need help and ensuring that
children know how to contact these adults. Parents
can also use strategies such as role playing to give
children an opportunity to practice asking for help.

Assessments

NAPLAN

The National Assessment Program - Literacy and
Numeracy (NAPLAN) is conducted each year across
Australia as an assessment for students in Years 3,
5, 7 and 9. NAPLAN tests skills such as reading,
writing, spelling and numeracy. NAPLAN is a
measure of progress only.

HSC

The Higher School Certificate is a NSW-based
assessment available to all students completing
year twelve. There is an equivalent assessment in
each state. The HSC reports student achievement
in individual subjects, relative to a standard set
within that subject. The HSC mark is determined in
part by school-based assessment and in part by the
HSC examinations.

ATAR

The Australian Tertiary Admission Rank (ATAR) is a
rank - not a mark - for students wishing to gain a
place at a university. It provides information about
how students perform in comparison to other
students, and is used by universities as part of their
selection process.

Alternative pathways

Parents play an important role in supporting the
transition out of high school. There are many
options for children beyond school:

¢ University (including deferring university).
e Traineeships.
e TAFE and colleges.

e Work and volunteering.

Parents are encouraged to remember that children
have their own ambitions that may differ from those
of their parents. Children are more likely to succeed
and be motivated if they are pursuing a path that

they have chosen themselves.
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Phan 1
Trworng hoc & Uc

Cac trwong hoc & Uc cé muc tiéu tao ra
nhirng hoc sinh giéi - nhirng ngwoi van
dung s sang tao,tinh logic va tinh chién
lwgc trong suy nghi ctia hoc sinh, sy bao
dung, tinh than lac quan, chiu trach nhiém,
tw giac va cé kha nang quan ly cam xdc va
hanh vi cia minh. Cac diém chinh cia hé
théng gido duc Uc bao gébm: thic day hoc
tap tron doi, nhiéu mdn hoc tao ra sy da
dang dan t&i thanh cdng, mot mé hinh day
va hoc lay hoc sinh 1am trung tam va c6 day
dd cac phwong phap danh gia khac nhau.
Hé thdng trwdng hoc & Uc gdm:

o MAu Gido

« Tiéu hoc.

e Trung hoc co s&

« Trung hoc phd théng .

Cac dac tinh cla tré anh hwéng dén kha
nang thich ng voi trwdng hoc (tinh cach,
ky nang giao tiép xa héi, tri théng minh va
cac yéu td khac), dac tinh cla phu huynh
(thwe hanh nudi day con cdi, tinh trang méi
quan hé, cac van dé khac) va dic tinh cong
ddng (cac dich vu cé sén trong cdng déng va
mdi quan hé gia dinh c6 v&i cac dich vu nay).
Trworng Tiéu Hoc

Trwdng Tiéu Hoc & Bang NSW hién tai
theo giao trinh dwa vao cac giai doan hoc
khac nhau.

Viehamese

Tai liéu dich phat
cho phu huynh

« DAu giai doan 1 : Nha Tré.

e Giaidoan 1: Nam I&ép 1 va 16p 2.
e Giai doan 2: Nam I&p 3 va lop 4.
e Giai doan 3: Nam I&p 5 va I6p 6.

Trong trwéng tiéu hoc tré dwoc hoc tiéng
Anh, Toan, Nghé Thuat Sang Tao, Xa Hoi
Nhén Van va Méi Trwong, Khoa Hoc va Ky
Thuat, Phat Trién Ca Nhan, Strc Khoé va
Gi&o Duc Thé Chét.

Ngoai néi dung dwa trén mén hoc, trwdng
tiéu hoc ciing chd trong nhitng van dé
dwong dai va kha nang téng quan dé hoc
sinh chuan bj k§ n&ng séng va lam viéc mot
cach thanh cang trong thé ky 21. Nhirng van
dé nay bao gébm ky thuat théng tin, tw duy
phé phan va sang tao, nang lwc xa hdi va ca
nhan, sy hiéu biét vé dao dirc. Co nhiéu
van dé quan trong trong gido trinh khéng
thé hoc tlr sach gido khoa hay nghién ctru
chuyén sau ma dwoc phat trién thong qua
viéc tham gia vao cac hoat dong trai nghiém
thé thao, nghé thuéat, &m nhac va xa héi.

Hoc sinh dwoc ky vong nhirng gi ?

Hoc sinh dwoc yéu ciu co:

« C6 k¥ nang xa hoi va giao tiép phu hop.

e Co6 kha nang dong gop va tham gia vao
moi trwdng |6p hoc va tredng hoc.

« Hiéu biét va tén trong sw da dang van héa.

o Co strc khoé va phat trién thé chét tbt.

« Cokynang gidi quyét van dé va phuc
hoi ot .

e Co6 kha nang tuan thu véi ndi quy cla
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trwo'ng va hop tac véi cac giao vién va
ban bé.
e Co trach nhiém ca nhan va tw lanh dao.
« C6 kha nang ra quyét dinh.

Sw ky vong cua phu huynh

Ky vong cla cha me can phai thue té, phu

hop Itra tudi va co lién quan dén kinh ng-

hiém cta con em minh khi di hoc &@ mot

trwo'ng hoc tai Uc. Cac bac cha me nén dat

nhirng ky vong ciia minh dwa trén co s&

sau day:

e Su ky vong cua chinh minh.

« Su ky vong cua cac phu huynh khac
doi v&i con em ho.

« Su ky vong cua trwerng dbi véi hoc
sinh.

« S ky vong ctia chinh hoc sinh déi véi
ban than.

« Kha nang cta phu huynh lam guong
trong phép rng x&* ma ho mong muon
con em minh c6 duoc.

Nhirng van dé& khé khan co thé xay ra khi
phu huynh ky vong qua nhiéu & con em
minh hodc mudn con em minh hoan hao.
Khong ai hoan hao. Ky vong sw hoan hao
tr phu huynh hodc tr chinh tré cé thé dan
t&i that vong va mau thuan.

Phu huynh cdm thay khéng hiéu duoc sy
ky vong thich hop c6 thé 1a gi hoac lo lang
rang sw ky vong clia ho dbi véi con em cé
thé quéa cao thi nén trao dbi véi trwong dé
nhan dwoc sw hd tro va hwéng dan.

Viehamese

Tai liéu dich phat
cho phu huynh

Quyén va trach nhiém cta phu huynh

Bao gom:

« Dam bao con em minh di hoc mdi ngay,
va quan ly phu hop trwéc va sau khi di
hoc.

« Giup tré nghi ngoi day da va cé thoi
gian ranh/choi dé hé tro sy phat trién
thé chét va giao tiép xa hoi.

« Dem dén cho tré mét méi trwdng an
toan khong c6 bao lwc va lam dung,
hiéu biét dwoc sw khac biét gitra ky luat
va lam dung tré em.

« Tuan th tat ca cac chinh sach cla
trwong, tha tuc va huwéng dan lién
quan, chi thi ctia hiéu trwéng dbi voi
khach dén tham trwong.

« Khicé sw lo ldng vé van dé gi thi trao
ddi v&i cac gido vién dirng I6p hoac
hiéu trwdng trrdng.

e Tham gia va cung hoat dong v&i con
em trong viéc hoc tap.

Céc vai tro chinh trong cac trwong tiéu hoc

e Hiéu trwdng — co trach nhiém chung
cho toan truong.

« Pho Hiéu trwédng — chiu trach nhiém td
chirc hang ngay clia truwéng va cac van
dé strc khoé cta nhan vién va hoc sinh.

e Gido vién ding I&'p — chju trach nhiém
vé viéc hoc va phuc lgi cla tré &
trvong.

o Giao vién day Anh Van la Ngén Ngir Thw
Hai (ESL) — hd tro tré tir cac gia dinh
khéng néi tiéng Anh nhw ngdn ngi chinh.
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« Tw van vién tai truong — tw van va danh
gia tam ly cho tré c6 cac nhu cau dac biét.

e Héi/ban phu huynh va cong dan (P&C) —
la mét nhém phu huynh, ngwoi cham séc
va nhirng céng dan tham gia cac hoat
dong cua trwdng hoc bao gdm céac hoat
déng phat trién chinh sach va gay quy.

Dé phu huynh cé thé lién lac tét nhat voi
trudng, trwdc hét 1a dat mot cudc hen véi,
hoac néi chuyén véi giao vién I&p hoc cua
con em minh. Cac van dé hanh chinh c6 thé
dwoc thdo luan vé&i nhan vién hanh chinh
trwdng ngudi thwerng & trong khu tién sanh
clia trwdng. Phu huynh ciing c6 thé hen gap
cb van cua trwong hodc hiéu trwdng. Néu
can théng dich vién lién hé Dich Vu Théng
Phién Dich (TIS) tai sb dién thoai 131 450.

Trwong chuyén va I&p chon

Trwdng chuyén va I&p chon 1a mét phan
cia moét chwong trinh gido duc dac biét
va duwoc thiét k& nhdm dem dén mot moi
trwong hoc tap day thr thach thich hop
cho hoc sinh cé ndng khiéu va tai nang.

Lép chon la cac 1ép hoc & mot sb trwdng
tiéu hoc coéng danh cho hoc sinh 16p 5 va
6 cé tai nang va hoc lyc cao. 0] bang NSW
dé dwoc vao 1&p nay hoc sinh sé tham gia
cudc thi Vao Lé&p chon.

DPé dwoc vao truong chuyén (bang NSW),
hoc sinh dwoc xem xét trén co sé& thanh
tich hoc tap, dwoc xac dinh bang két qua
hoc tap & trworng va két qua trong ky thi Vao
Trwdng chuyén duwoc té chirc mdi nam.

Viehamese

Tai liéu dich phat
cho phu huynh

Hoat déng tap
trung vao gia

dinh 1

T6 Chirc Trong Gia Pinh

Céac gia dinh thuwéng tham gia vao rat nhiéu
cuéc hop, cac cudc hen va cac hoat dong
bén ngoai. Ngoai viéc cho tré dén truwong
hoc, s& con c6 thém nhiéu chuyén da
ngoai, ngay hdi thé thao, 1& hoi, cac ky thi
va cac sy kién dac biét vao trong lich hoat
doéng cua gia dinh.

Viéc st dung mét hé thdng ghi lai cac ngay
quan trong cé thé gitp gia dinh hoat déng
hiéu qua hon. N6 c6 thé gitp cac bac phu
huynh nhan thiéc rd hon vé cac sw kién
quan trong ghi trong nhat ky cia con em
minh va co thé gay cang thang (chang han
nhw mét cudc thi quan trong), hoac nhirng
ngay can dwoc 1ap k& hoach va chuén bj
dac biét (chdng han nhu viéc hoan thanh
mét dw an nghé thuat).

Hoat déng nay giup cac gia dinh trao dbi
théng tin ré rang va diéu phdi cac thdi gian
biéu v&i nhau dam bao rang méi thanh
vién trong gia dinh dwoc hé tro va chuan bj
trwdc cho mét ngay, mot tudn va mot thang.

Cac yéu cau vat dung

Bang ghi nh¢

Day

Dinh ghim cé dau ho&c ghim
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X&p gidy trdng hoac tAm bang nhd
Viét

Viét bang va gém xoa

Lich ndm cé nhirng 6 tréng vira phai

Hwéng dan

1. Tao médt novi trao d6i théng tin — Ding
day, dinh ghim dé& dinh vao moét t& gidy
hodc mét bang trang nhé trén bang ghi nh&
cua ban. Dan soi day vao moét dau cla cay
viét ( néu ban st dung to glay trdng) hoac
mot cay viét bang ( néu ban st dung bang
trdng nhd). Dinh day kia cua soi day vao
tAm bang ghi nhé. Phan nay dung dé ghi
cac tin nhan dién thoai, cac théng tin cap
nhat méi nhéat va ghi lai cac ghi nhé cho
thanh vién trong gia dinh.
2. Phan ghi cac sé dién thoai quan trong
— Lap mét danh sach cac sb dién thoai
quan trong va dan vao bang ghi nh¢. Cac
sb dién thoai nay gém co:
« S6 khan cép (000)
« Sb6 cla bac s§ va nha sy
« Sb noilam viéc ctia phu huynh
« Sbé clha nguoi can lién lac trong trudng
hop khan cap
o Tén va sb dién thoai ban bé ctia con ban.
« Sb dién thoai van phong trwéong
3. Phan lich ndm- Dinh lich n&m vao bang
ghi nhé. BDam bao cac thanh vién trong gia
dinh ghi vao dé nhirng ngay cé hdi hop, hen
gap, cac hoat déng sau gi& hoc, da ngoai,
tiéc tung hay cac ngay quan trong khac.

Viehamese

Tai liéu dich phat
cho phu huynh

4. Hop gia dinh hang thang — t6 chirc hop
gia dinh vao dau mdi thang. Thao luan vé
cac ghi nh¢ & trdng, thw thong bao, lich,
ké hoach cta phu huynh va céac théng tin
quan trong khac. Danh th&i gian thao luan
cac s kién thang t&¢i va cac hoat déng wu
tién cho trng thanh vién trong gia dinh.

Ghi lai tt cd nhivng ngay quan trong vao

lich. N6i chuyén véi con em vé cac sw kién

va cac hoat dong sap t&i. Nén nhé xem xét
nhirng viéc sau:

« Con em cé can ban hd trg dé chuan bj
cho ngay quan trong nao khéng?

« C6 tuan nao dé c6 ngudi ban qua va
can sy giup d& khong?

« Cb du thoi gian cho tat ca cac thanh
vién trong gia dinh nghi ngoi va thw
gian voi cac hoat dong giai tri khong
nam trong ké hoach khéng?

e Co cac hoat ddng khdong quan trong
nao c6 thé bé ra khai lich dé gidm sw
cang thang va ap lyc thdi gian?

Phai kiém tra lich méi tudn va tro chuyén
v&i con ban vé nhirng van dé sap tdi trudc
khi mot tudn mai bat dau. Viéc nay sé giup
ban giam sat cac hoat déng cua tré, dam
bao chung khdng bi qua tai va hd tro' ching
vé mat tinh than cho cac viéc sap dién ra.
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Phan 2
Viéc phat trién cua tré

Viéc phat trién cta tré mo ta qua trinh tré
trwdng thanh va phat trién cac mat thé
chét, tinh cdm va tri tué quan trong can
thiét d& dat dén tudi trwdng thanh. Bat dau
t trrd'ng hoc la mét giai doan quan trong
trong sw phat trién cia mot diva tré.

Viéc phat trién tri 6¢c

Tré nho c6 kha nang gidi han suy nght va

tim ly do. Chuing khéng thé lién két cam xuc,

suy nght va hanh vi ctia chiing. Bé néo cua
ching rat nhay cam véi cac trai nghiém.

Kinh ngh’iém va [néi trwdng ban dau cé anh

hwéng rat Ion dén sy phat trién bd nao cua

tré em. Twong tac tich cwc véi me, cha, anh
chi em, 6ng ba, va ban bé giup tré nhé hoc
cach di bd, noi chuyén, quan ly hanh vi va
cam xdc cla chung ciing nhw chia sé va
gidi quyét van dé. Co thé hé tro tré bang
cach dem dén cho tré nhirng dieu sau day:

« M6t méi trwdng an toan va an ninh dé
tré co thé hoc va kham pha ma khéng
phai s¢ hai.

« Nhiéu co héi dé‘tré lap lai va thywc hanh
ky nang mé’i.’Dié,u nay sé giup tang
cuwong cac két ndi trong nao.

e Choi thuwdng xuyén.

e Tro chuyén va twong tac .

« Cb vii tich cwc va khen ngoi.

« H6 trg khi tré trai nghiém nhieng kinh
nghiém maoi.

Viehamese

Tai liéu dich phat
cho phu huynh

« Co ky vong thuc té bao gdm viéc dé tré
tien bo theo nhip d6 riéng cua chang.

Phat trién cam xuc va xa hoi

Tré can dwoc hé tro dé phat trién mot cach

dac biét:

« Tuy thirc, bao gom y thirc vé ban sac
riéng, sw tw tin va sy hiéu biét cam xuc
cla chinh tré.

o Y thtrc xa hdi, cé kién thirc vé sw khac
biét gilr moi nguwdi, tdn trong, thong
cam va hiéu nguwoi khac.

e Tw quan ly la kha nang lam nhirng viéc
nhw quan ly va diéu tiét cam xuc, dat ra
va hoan thanh muc tiéu, str dung thoi
gian hiéu qua.

. Chiu trach nhiém ra quyét dinh bao
gbm Iwa chon mét cach théng minh va

hiéu sw cong bang.
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« Ky nang quan hé nhw giao tiép, hop tac,
chia sé, lam ban va giai quyét mau thuan.

Phat trién xa hdi va cdm xic ciing quan
trong va can thiét dé thanh cong trong cudc
sbng nhw phat trién tri ndo. Day la loai hinh
phat trién chd yéu dua trén kinh nghiém
ctiia mot dira tré, va cac mdi quan hé cla
dda tré. Phu huynh lam gwong cho cac
hanh vi va phan (rng thich hop la mét trong
nhirng cach quan trong nhat dé tré em phat
trién vé mat xa hdi va cam xuc.

Phat trién thé chat

Phat trién thé chat tot dwoc hd tro bang
nhirng diéu sau day:

« Théi quen an ubng lanh manh.

« Céc hoat dong thé chét va giai tri.

« Thoi quen di ngud tét va nghi ngoi nhiéu.

Phat trién c6 thé bi pha v& néu tré em
khéng dwoc bdo vé trwéc nhivng chén
thwong tam Iy va cang thang cé hai. Phat
trién bi gian doan cé mot tac déng manh
mé vao viéc hoc tap va kha nang dé thanh
cbng & trwong.

Nhirng loai chan thwong tam ly

Chén thuwong tam ly c6 thé anh huéng ng-

hiém trong dén thoi quen va quy trinh hoc

tap & trwdng cla tré. Chan thwong tam ly
c6 thé co tir nhiéu van dé bao gobm:

« Lam dung tré ( lam dung thé chét, lam
dung tinh duc, xao lang, lam dung cam
xuc hodc bj tbn thwong do bao lyc gia
dinh).

Viehamese

Tai liéu dich phat
cho phu huynh

« Hinh phat va si nhuc. Diéu nay c6 thé
dan dén thanh tich hoc tap va sinh hoat
kém, cac van dé strc khde tam than va
tham chi lam dung thubc.

Cac bao cdo vién bat budc, vi du nhw nhan
vién nha trwdng, co trach nhiém théng bao
cho co quan chirc nang néu ho nghi ngd
mot dira tré bi nguoc dai, bao hanh gia dinh
hay bi phat v&i tinh chat gay hai cho tré.

Cang thang

C6 ba loai cing thang da dwoc xac dinh
b&i Trung Tam Phat Trién Tré Em cla
trwdng Dai Hoc Havard:

« Cang thang cd tinh tich cuwc [a mot
phan binh thwdng cla cudc sbng.

« Cang thang cé thé chju duoc 13 loai
cang thang cé thé vuot qua duoc voi
sw hd tro clia gia dinh va phu huynh.

« Céang thang ddc hai la loai cing thang
dién ra khi tré trai nghiém thuwéng xuyén,
nhiéu 1an va lau dai nhixng van dé nhw
lam dung tré em hay bao lwc gia dinh ma
khong c6 sw hd tro clia ngudi Ion. Day 1a
loai c&ng thang mang tinh doc hai. Cang
thang man tinh nay sé pha v& sy phat
trién n&o cla tré va cac hé thdng khéc.

Tré em c6 thé thé hién sy cing thang bang
cach 1am liéu, hanh ddng qué da, hung
hang hodc gay rdi, khoc, tré nén lanh dam
vé thé chat hay tinh than , suy thoai thanh
nhi*ng hanh vi tré con, hay la khéng muén
tham gia vao cac hoat déng gia dinh va
nha trwdng, cling nhw cac yéu td khac.
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Giup tré vwot qua cing thang

Phu huynh cé thé giup tré kiém soat cang

thang bang cach:

e Thwong xuyén danh théi gian cho tré
mot cach yén a va thw gian.

« Lang nghe tré va khuyén khich ching
ndi vé cdm xuc va nhivng ndi lo au (diéu
nay sé khéng lam cho sy s¢ héiva lo
au tré nén nghiém trong hon)

« Khuyén khich hoat déng thé chéat (thdi
quen &an udng tét, thé duc va nga) .

e Tranh phé phan va cé cac hanh vi tiéu
cuc dbi voi tré.

« Tao ra mét cudc sdng gia dinh an toan
va day khuyén khich hé tro.

« Khuyén khich va khen ngoi tré thudng
xuyén khi co thé.

« Cho tré thay sy quan tam tich cwc dén
cac hoat déng cua tré.

« Giam sat sy tiép can cua tré dbi voi
phwong tién truyén thong va kj thuat.

« Tranh lap thoi biéu qua nhiéu cho tré va
dam bao tré c6 nhiéu hoat déng choi va
thd gian thw gian tuy y.

« Tranh dat nhirng ky vong phi thuc té
cho tré.

Khuyén khich phat trién strc khoé tinh
than tich cwc

Tré em can khuyén khich hé tro, yéu
thwong va cé nhirng mdi quan hé an toan
v&i nguoi 1én va it nhat mét mdi quan hé
tich cyc v&i mét phu huynh. Khi dwgc tham

Viehamese

Tai liéu dich phat
cho phu huynh

gia cac nhdm ban bé hoac xa hdi sé giup
c6 cam giac dwoc két ndi véi cong déng
hoac nha trwdng va cling giup duy tri strc
khoé tinh than tét . Phu huynh cé thé giup
tré dat dwoc nhirng thanh twu ca nhan tich
cwe bang cach hwéng dén cac hoat dong
khac ngoai thanh céng trong hoc tap.

Dam bao mbi trwdrng c&i mé va cé thé giao
tiép tai nha rat quan trong. Néu tré duoc
khuyén khich dé néi v&i cha me vé nhirng
van dé ching lo lang hodc ngai ngung thi
ching c6 thé sé noi va tao cho cha me mot
co hdi quy gia d& gan két va nhan ra cac
khé khan ngay tir ban dau.

Tim sw giup d&

Trwdng hop cac van dé cang thdng hodc
strc khde tam than 1 mot mdi quan tam,
thi phu huynh nén tim sy giup d& chuyén
khoa cho con em minh. Néi chuyén v&i cac
nhan vién tw van trong trwéng hoc, hoac
cac bac si gia dinh la nhitng ngudi cé thé
gioi thiéu cho phu huynh dén cac dich vu
chuyén khoa. Trung tdm y t& cong ddng
ciing cung cép tw van mién phi cho tré em
va gia dinh, danh gia va cac dich vu strc
khde tam than
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Hoat déng tap
trung vao gia
dinh 2

Budi téi xem phim cua gia dinh

Danh nhiéu thdi gian cung nhau thw gidn
trong gia dinh 1& mét phan quan trong cta
cudc sbng gia dinh, nhwng l1a diéu tré em co
thé khéng lam quéa thwdng xuyén véi cha
me, dac biét la khi chung I&n hon. Tham chi
ddi khi c6 tat cd moi ngwoi & cling phong
cung luc cling la mét thir thach!

Hoat dong nay la moét hoat dong dé lam,
dac biét la cho cac gia dinh da san cé mot
tuan vat va hodc dang cé6 mau thuan. Hoat
ddng nay khéng doi hoi phai giao tiép nhiéu
ma chi la & cung bén nhau va thw gian.

Céc vat dung can cé

M6t bd phim gia dinh (cac dai truyén hinh
chinh thwdng cé cac bd phim gia dinh vao
tdi thir Sdu hoac thtr Bay. Phim cling c6 thé
thué & ngoai hodc qua phat séng truyén

Viehamese

Tai liéu dich phat
cho phu huynh

hinh. Ban ciing c6 thé cé co hoi ra ngoai
dén rap xem phim)

Do an vat (trai cay, bap rang, thirc ubng
hoac mén gi dac biét).

M6t khéng gian thich hgp cho toén‘bc} cac
thanh vién trong gia dinh c6 thé ngdi cling
va xem phim.

Nhirng hwéng dan

Chon mét d@m ma moi ngudi déu & nha va
ranh rdi. Tham chi la moét dém trong tuan di
hoc mién la tré sé di ngu dung gio.

Nén théng bao cho cac thanh vién trong
gia dinh biét tredc mot vai ngay la sé co
mot dém phim gia dinh va thoi gian. Diéu
nay s& cho moi nguwdi co hdi & mong doi
thoi gian & bén nhau.

Pém phim gia dinh nén bat dau sau bira
com t6i dé khong cé ai bi doi bung vi phai
xem phim!

Tt c& cac may bao gdm ca dién thoai va
may tinh bang sé khéng dwoc st dung
trong dém phim gia dinh.

Théng bao cho moi ngwdi biét vao dau gior
toi la khi nao thi phim gia dinh sé bat dau.

Tap hop cac thanh vién trong gia dinh lai
v6i nhau vao thdi gian quy dinh va théng
bao moi nguwdi rang trir phi phai di nha

vé sinh, moi nguwdi nén @ cung nhau va
thwdng thirc phim véi nhau.

T4t dén, bat nut Play va tan hwéng bé phim!
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Phan 3

Tai liéu phat cho phu huynh

C6 bang chirng rd rang vé tdm quan trong

cua phu huynh tham gia vao viéc di hoc va

hoc tap cta tré. Phu huynh c6 thé hé tro tré

dé thanh coéng & trwéorng bang cach:

« Tao ra thoi quen va tinh 6n dinh.

« Khuyén khich doc sach.

« Gilp tré tré nén cé té chirc.

e NOi chuyén vé trdng hoc vai tré.

e Thong tin lién lac voi trvong.

e Nubi duwdng tinh déc lap va tinh ky luat.

Phu huynh cling nén tham gia vao hoat

dong cua trwdng bang cach tinh nguyén

trong l&p, tham gia cac sw kién cla trudng,

tham gia vao uy ban Phu huynh va Céng

dan va cac hoat dong khac.

Cac van dé phu huynh hé tro

« Hiéu sw phat trién cla tré.

« Latdm guong tét.

« Tich cuwc cha y dén tré.

o Day tré tri tué tinh cam.

e Dam bao cé mét mbi trwdong an toan va
an ninh.

« Phat trién cach song lanh manh va can
bang.

St dung ky luat hiéu qua

Cong bang, n,hét quan va cac co hodi hoc

la can thiét dé thwe hién ky luat hiéu qua.

Néu tré dang s¢ hai chung khéng thé hoc.

Viehamese

Tai liéu dich phat
cho phu huynh

Lam mét mat va trixng phat than thé khong
¢6 hiéu qua vi cac phwong phap nay khéng
day con dung cach dé& hanh x.

S& dung ky luat tich cwc véi tré em lién
quan dén viéc dwa ra sw khuyén khich
va két qua thich hop, bao gbm viéc cong
nhan rang sai lam la mét phan hoan toan
binh thuwdng clia qua trinh hoc tap.

Ky luat c6 hiéu qua nhét khi:

o C6 ké hoach trwdc va dwoc chuép bi
dé quan ly thoi gian cang thang tét hon.

e Tao ra cac hoat dong cho tré d& nham
chan.

« B qua nhirng hanh vi sai pham khéng
dang ké.

« Thuwong lwong véi tré khi yéu ciu cla
tré la hop ly.

« Co két qua xt ly pht hop, nhat quan va
cérJg bang cho nhirng hanh vi sai pham
chang han nhw mat quyén wu tién lam
gi do, yéu cau tré xin 16i, yéu cau tré tré
vé va hoan tat nhiém vu hay hoat déng
dang lam ngay tirc khac.

e S dung th&i gian phat hoac khéng cho
ra ngoai it va chi ap dung khi c6 hanh vi
sai pham nang.

Hoé tro tré vwot qua nhirng thach thirc
chung

Cac bac cha me nén néi chuyén v&i hiéu
trwdng, gido vién dirng I1&p hodc ¢b van cua
trwong néu con ctia ho cé khé khan, néu
gia dinh dang gap khé khan. Nhiéu co quan
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va cac chwong trinh phuc lgi cong déng dia
phwong hé tro tré em & trwdng. Cha me ¢
thé s dung internet, lién hé v&i cac trung
tam trung tdm hd tro dan nhap cw, hoi dong
hay dén gdp cdng déng dia phwong hoac
thw vién dé tim chi tiét vé dich vu hivu ich va
cac chwong trinh dang c6 trong cdng déng
cta ho . Phu huynh ciing c6 thé st dung
bac si gia dinh cGa ho hoéc trung tam vy té
cong dong dia phwong dé dwoc gidi thiéu
tim sw hé tro' chuyén man.

Bi bat nat

Co mdt lUc nao do, tré co thé bi bat nat &

trwdng. Bat nat gébm:

« Bat nat bang ngén tlr nhw goi tén, choc
gheo, de doa hay si nhuc tré.

o Bat nat than thé nhw danh, cao ciu,
khac nhé, day nga.

« Bat nat giao tiép xa hoi nhw nghi choi
tré, lam cac dong tac khong phu hop.

« Bét nat tam ly bao gbm dén théi, pha
héng vat dung tré s& hiru hay nhan
tin ¢é ndi dung khé chiu va nhiéu hinh
thire khac nhau.

Théng tin chi tiét vé bat nat va cach xt ly
khi tré bi bat nat c6 & trang web
http://bullyingnoway.gov.au/ .

Viehamese

Tai liéu dich phat
cho phu huynh

Hoat déng tap
trung vao gia

dinh 3

Cung chuan bj bira &n

Hoat déng nay khuyén khich lam viéc theo
nhém, giao tiép va lién két gira cac thanh
vién trong gia dinh. D6 la mét cach tuyét voi
dé c6 dwoc cac thanh vién trong gia dinh
lam viéc v&i nhau hwédng téi mét muc tiéu
chung. Hay nhét la, mét khi ban da cung
chuén bi mot bira an, ban sé an cung nhaul!
Céc vat liéu can cé

Coéng thirc ndu hoac thwe don ( c6 hang
ngan codng thirc mién phi va thyc don trén
mang, sach huéng dan niu &n hoac nau
mon dac biét mang tinh van hoa hoac
truyén théng cua gia dinh).

Céc phu liéu dya trén coéng thirc ndu ban
chon.

Dung cu ndu, nha bép va hodc khéng gian
dé chuén bi.

Dung cu an, dao mu6ng, chén dia.

Huéng dan

Cho tat ca cac thanh vién trong gia dinh ra
quyét dinh cung nhau la nén nau theo cong
thtrc nao, moén gi.

Lap danh sach cac phu liéu can mua dwa
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trén cong thirc huwéng dan nau. Ban c6 thé
c6 du cac phu liéu can thiéet hoac phai di
mua sam thém.

Danh du thdi gian d& chuan bi phu liéu n4u
va lén ké hoach trwéc dé co thoi gian hoan
tat trude khi moi ngwdi quéa déi. Day 1a mot
quy trinh khéng nén lam vai.

Truwdc khi ban bat dau nau, giai thich cho
moi ngudi biét tinh quan trong cuia viéc phai
lam theo céng thirc ndu hodc hwéng dan.
Chi cho ho xem nhirng bilrc hinh cua bira
&n néu cé thé, qua doé ho cé thé hinh dung
ra duoc la ca gia dinh dang ndu moén gi.

Giao nhiém vu cho tirng thanh vién trong
gia dinh va ddm bdo rang tré duwoc giao
nhirng viéc an toan va phu hop véi lra tubi
cla tré. Tré nho tudi khdng dwoc dung dao
bén hoac 16 nwédng ndng! Nén nhé giam
sat tré st dung dung cu lam bép va cac
thiét bj dién.

Hwéng dan don gidn va rd rang. Néu can
thi chi cho tré cach lam dé tré bat chudc.
Nén khen tré thuwdng xuyén.

Néu tré tr& nén chan, giao cho chiing nhiém
vu khac, cho chung xem ban lam hoac cho
chdng lam nhirng viéc bén ngoai bép dé
cac thanh vién khac trong gia dinh c6 thé
tiép tuc lam coéng viéc cta minh. Vi du nhw
viét thwc don 1én mot miéng gidy trang va
cho tré td mau hay trang tri d& dat trén ban.

Hay kién nhan! Diéu quan trong cta hoat
ddng nay la cung nhau lam viéc.

Viehamese

Tai liéu dich phat
cho phu huynh

Mét khi thuwe phdm dwoc ché bién hoac da
& trong 16 , giao cho tat ca cac thanh vién
trong gia dinh cac nhiém vy khac nhw dat
ban, cat phu liéu di va rira ndi, chao.

Khi bira &n da sdn sang , tat c& moi nguoi
ngdi vao ban hodc trong cling mét phong.
Hay danh thoi gian dé khen ngoi tat ca cac
thanh vién gia dinh cho sy tham gia cla
ho. Ban thadm chi chup anh cac thanh vién
gia dinh va nhixng moén an.

Trong khi moi nguwdi dang thwdng thirc mon
&n cla ban, ban c6 thé néi vé qua trinh cling
nhau nau &n nay. Hay héi con ban nhiém vu
tré thich nhat, nhirng cdng thirc n4u an nao
tré mubn nau 1an sau va tré da hoc dworc gi
tor 1an nay. Cho tré nhiéu phan héi tich cuc
va khuyén khich vé céng viéc tré lam tét.

Cho tat c& moi nguwoi tham gia vao viéc don
dep va lau chui sau khi an.
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Phan 4
Chuyén trwong

Pé tao thuan loi cho qua trinh chuyén dbi
trrdng hoc cho tré , cac bac cha me duoc
khuyén cdo nén:

« Lién hé voi truong tré sé di hoc. Co thé
la trirdng trong khu virc dang &, hay
trwdng ngoai khu vuwe con chd hodc 1a
trwdong tw.

¢ Ghi danh cho tré trwéc khi ndm hoc
m&i bét dau.

« Tim hiéu ngay nao tré bt dau dén
trvong.

« Tham gia budi gi&i thiéu vé trwong.

« Tim hiéu vé ddng phuc va mua sém
déng phuc.

« Gap cac thay co & trudng.

« Tim hiéu xem c6 céc thay cb day tiéng
cong déng minh & trwdng khéng va lam
quen v&i ho.

« Lwuy trwong va hiéu trwdng néu tré cé
di 'ng hodc cé cac diéu kién strc khoéd
dac biét.

« Thu xép viéc cham séc tré trudc va sau
khi di hoc vé néu can.

Phu huynh ciing cé thé néi chuyén voi
con cai vé viéc hoc, thdm trwdng, gilp cac
em xac dinh nhirng noi quan trong trong
trwong hoc (chdng han nhw cac nha vé
sinh va phong hoc), gap cac bac cha me
va tré em dang hoc tai trwong va néu can
thiét, thwe hanh mét sb tir ngir trong tiéng

Viehamese

Tai liéu dich phat
cho phu huynh

Anh va cac cau hoéi quan trong hoac nhirng
cach yéu cau gitp d&.

Thoéng tin chi tiét vé chuyén trwong &
NSW va sach hé tro cha me lién quan
dén viéc chuan bj sidn sang cho tré cé
thé tai trén mang & trang web https:/
k6.boardofstudies.nsw.edu.au/wps/portal/
go/parents/transition-to-school.

Xay dwng long tw trong

Viéc phu huynh hiéu duwoc rang sai lam
la c6 thé chap nhan dwoc va la mot phan
quan trong clia qua trinh hoc tap sé cé thé
gitp tré cadm thay tich cwc hon khi moi th
khéng di theo k& hoach. Phu huynh ciing
c6 thé khuyén khich long tw trong & tré
bang cach day tré suy nghi va néi chuyén
tich cwc vé ban than, va giup tré xac dinh
nhirng diéu ma chung gidi va thich lam.
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® Achieving

Cho tré nhiéu s tror giup, khen khi chiing lam
t6t va an mirng “nhirng thanh céng nhd” cé
thé giup ching xay dwng long tw trong cling
nhw cé thé duy tri mét 16i song khoé manh.
Quan trong nhat la phu huynh nén lam gwong
nhirng hanh vi nuéi dwdng sw tw tin va hinh
anh. Quan trong nhat la cac bac cha me nén
lam gwong nhirng hanh vi nu6i dwong sw tw
tin va tot vé ban than, day tré danh gia cao sy
khac biét, duy tri mét khung tich cwc cua tam
tri va diu dang v&i ban than minh.

Tinh kién cwong

Tinh kién cuéng co thé duwoc khuyén khich

khi cha me:

* La mot tdm guong tét, cha me gwong
mau.

e Cho tré co hoi d& tham gia vao nhiéu
hoat dong khac nhau.

¢ Ky vong cao nhwng phai phu hop.

e Chu y tich cwc dén tré qua cac hanh
dong nhw khen tré va danh thoi gian cho
gia dinh.

e Giup tré tré nén co td chirc.

e Dam bao méi tredng an toan va tich cyc
tai nha

e Xay dwng mbi quan hé tét gitra cha me
va con cai

e Chuén bj cho nhirng giai doan cang thang
dé giam thiéu cac khé khan hodc 1am cho
nhirng thay ddi tré nén suéng sé hon.

e Tao thdi gia nghi ngoi, thw gian va biét
on cudc doi.

e Khuyén khich sy tich cuc.

Viehamese

Tai liéu dich phat
cho phu huynh

Tri tué cam xuc

Hb tro’ tré phat trién tri tué cdm xuc ciing
tang cwong tinh kién cuwdng. Diéu nay lién
quan dén viéc cha me lam guwong cé phan
rng cdm xuc phu hop va chp nhan cé mot
s6 hanh vi 1a khéng mong muébn nhung tat
ca nhirng cam xuc nay la binh thuwdng va
chép nhan duoc.

Day tri tué cam xuc la xac dinh cam xuc
clia mot dra tré & mot cuworng dd mire thap,
dat tén cho cam xuc va giup tré em dat tén
cho cam xuc cua chinh minh, thtra nhan
nhitng cam xuc, dwa dén suw hiéu biét va
cam théng. Céach tiép can nay cling bao
gdm viéc hd tro tré em glal quyet van dé
chtr khdng phai ludn luén gidi quyét van dé
cho tré em.

Hoc cach yéu cau dwoc gitp do

Day tré yéu cau giup do khi chung can gidp
d& hoéac khi ho gép réc rdi la téi quan trong
cho tinh kién cwdng. Cha me cé thé phat
trién cac ky nang nay bang cach giup tré
xac dinh nam ngu’o’l I6n dang tin cay, nhitng
nguwoi matré co the tiép can néu can su giup
d®d va bao dam rang chung biét 1am thé nao
dé lién lac v&i nhivng ngudi nay. Phu huynh
cling c6 thé si dung cac chién lwoc nhw
choi trd sdm vai dé& cung cép cho tré mét co
hoi dé thwc hanh viéc yéu cau giup dé.
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banh gia
NAPLAN

Chuong trinh danh gia quéc gia — Mén Van
va Toan (NAPLAN), dwoc tién hanh méi ndm
trén toan nwoc Uc | 1a mot danh gia cho hoc
sinh 16p 3, 5, 7 va 9. NAPLAN kiém tra cac
k§ ndng nhw doc, viét, danh van va lam toan.
NAPLAN chi la thwéc do su tién bo.

HSC

Chwrng chi tét nghiép trung hoc phd théng
(HSC) Ia mét danh gia cia NSW c6 san
cho tat ca hoc sinh hoan tat I&p muwoi hai.
Méi bang c6 mét hinh thire danh gia twong
dwong. HSC ghi lai thanh tich ctia hoc sinh
trong cac moén hoc ca nhan, phu hgp voi
tiéu chudn ctia moén hoc dé. HSC dwoc
xac dinh moét phan béi danh gia cla trwong
hoc va mét phan b&i cac ky thi HSC.

ATAR

Xép Loai Dau Vao Pai Hoc (ATAR) la dé
xép loai — khéng phai diém sb - cho hoc
sinh mudn vao dai hoc. Xép loai nay cho
biét hoc sinh hoc thé nao so v&i cac hoc
sinh khac va sé dwoc cac trwdng dai hoc
st dung trong quy trinh tuyén sinh.

Viehamese

Tai liéu dich phat
cho phu huynh

Cac con dwéng di khac

Cha me dong vai tro quan trong trong viéc
ho tro sw thay doi khi két thac trung hoc.
C6 nhiéu sw chon lwa cho con em sau khi
hoc xong:

e Dai hoc (k& ca hoan dai hoc)

e Thuyc tap sinh.

e Cao dang va trwong day nghé ( TAFE).

e Dilam va tinh nguyén.

Khuyén khich phu huynh ghi nhé la tré co6
hoai bao riéng va cé thé khac véi ky vong
ctia cha me. Tré c6 thé thanh coéng hon va
c6 dong lwc hon néu chang theo dudi con
dwdng ty chuang chon.
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,\ Y FEEDBACK FORM

We welcome your feedback on the session you have just attended. Please complete the following:

How did you feel at the beginning of the session? (Please circle)

& e

NEGATIVE CAUTIOUS INDIFFERENT INTERESTED
Please rate the following statements from 1 to 5 (circle your response) not at all very much
1 This session gave me a better understanding of the Australian schooling system 1 2 3 4 5
2 This session increased my knowledge of what school expects from children 1 2 3 4 5
3 | feel more confident about setting appropriate expectations for my child 1 2 3 4 5
4 This session has improved my knowledge about key staff and roles within 1 2 3 4 5

Australian schools

5 I will apply the practical knowledge and skills that | have gained from this session 1 2 3 4 5

6 | know how | can access further support and information if | need to 1 2 3 4 5
7 This session met my expectations 1 2 3 4 5
8 I found the facilitator informative and helpful 1 2 3 4 5
9 I would recommend this program to others 1 2 3 4 5

Overall, the two most important things | learned from this session were:

What was the least helpful part of the session?

Do you have any other comments?

How did you feel at the end of the session? (Please circle)

@ % &

ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED

Demographics

Sex (optional): _ IMale | IFemale
Number of childrenathome: ___ What s your relationship to the child/ren
|| Father | IMother [] Grandparent | Icarer Other

Name of the school your child attends:

Thank you for your feedback

Evaluation .



Q 5“(,(,%5 FEEDBACK FORM

We welcome your feedback on the session you have just attended. Please complete the following:

How did you feel at the beginning of the session? (Please circle)

& e

NEGATIVE CAUTIOUS INDIFFERENT INTERESTED
Please rate the following statements from 1 to 5 (circle your response) not at all very much
1 This session improved my knowledge about child development 1 2 3 4 5
2 I now have a better understanding of the social and emotional development of my child 1 2 3 4 5
3 This session improved my knowledge about child mental health and wellbeing 1 2 3 4 5
4 This session improved my knowledge about the negative impact that trauma 1 2 3 4 5

(such as child abuse or corporal punishment) can have on children and their learning

5 This session showed me ways to help my child manage stress and emotions 1 2 3 4 5
6 I know how | can access further support and information if | need to 1 2 3 4 5
7 lwill apply the practical knowledge and skills that | have gained from this session 1 2 3 4 5
8  This session met my expectations 1 2 3 4 5
9 | found the facilitator informative and helpful 1 2 3 4 5
10 | would recommend this program to others 1 2 3 4 5

Overall, the two most important things | learned from this session were:

What was the least helpful part of the session?

Do you have any other comments?

How did you feel at the end of the session? (Please circle)

A A0 @ TN e
% &
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED

Demographics

Sex (optional): | IMale || Female
Number of childrenathome: __ What s your relationship to the child/ren
[ Father [ Mother L] Grandparent [ Carer Other

Name of the school your child attends:

Thank you for your feedback

Evaluation .



Q 5“\""%$ FEEDBACK FORM

We welcome your feedback on the session you have just attended. Please complete the following:

How did you feel at the beginning of the session? (Please circle)

& e

NEGATIVE CAUTIOUS INDIFFERENT INTERESTED
Please rate the following statements from 1 to 5 (circle your response) not at all very much
1 This session showed me ways to get involved with my child’s school 1 2 3 4 5
2 |have learned new things about how to build a better relationship with my child 1 2 3 4 5
3 | am more confident about my role as a parent in helping my child to succeed at school 1 2 3 4 5
4 | have learned new strategies for using discipline effectively 1 2 3 4 5
5 Ihave better knowledge of how to support my child when confronted with difficult challenges 1 2 3 4 5
6 | have a better understanding of what to do if my child encounters bullying 1 2 3 4 5
7 lknow how | can access further support and information if | need to 1 2 3 4 5
8 I will apply the practical knowledge and skills that | have gained from this session 1 2 3 4 5
9 This session met my expectations 1 2 3 4 5
10 | found the facilitator informative and helpful 1 2 3 4 5
11 1 would recommend this program to others 1 2 3 4 5

Overall, the two most important things | learned from this session were:

What was the least helpful part of the session?

Other topics you are interested to hear about?

How did you feel at the end of the session? (Please circle)

A ATA @ i -
2
S
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED

Demographics

Sex (optional): | IMale || Female
Number of childrenathome: __ What s your relationship to the child/ren
[ Father [ Mother L] Grandparent [ Icarer Other

Name of the school your child attends:

Thank you for your feedback

Evaluation .



Q 5“\""%$ FEEDBACK FORM

We welcome your feedback on the session you have just attended. Please complete the following:

How did you feel at the beginning of the session? (Please circle)

& e

NEGATIVE CAUTIOUS INDIFFERENT INTERESTED
Please rate the following statements from 1 to 5 (circle your response) not at all very much
1 | better understand the transition to school and how to support my child through this process 1 2 3 4 5
2 I have learned new ways to help build my child’s self-esteem 1 2 3 4 5
3 This session has improved my knowledge about how | can help my child become more resilient 1 2 3 4 5
4 | have a better understanding of the importance of being a good role model to my child 1 2 3 4 5
5  This session has shown me how to help my child to develop emotional intelligence 1 2 3 4 5
6 ;;Pgissecs;iooor; improved my knowledge about the options for my child after graduation 1 2 3 4 5
7 Iknow how | can access further support and information if | need to 1 2 3 4 5
8 Il will apply the practical knowledge and skills that | have gained from this session 1 2 3 4 5
9 This session met my expectations 1 2 3 4 5
10 | found the facilitator informative and helpful 1 2 3 4 5
11 1 would recommend this program to others 1 2 3 4 5

Overall, the two most important things | learned from this session were:

What was the least helpful part of the session?

Do you have any other comments?

How did you feel at the end of the session? (Please circle)

A A6 @ TN 1
2 &
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED

Demographics

Sex (optional): | IMale | Female
Number of childrenathome: - What is your relationship to the child/ren
|| Father | IMother [] Grandparent | Icarer Other

Name of the school your child attends:

Thank you for your feedback
Evaluation .
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»‘ Achieving Pat Bwoc Thanh Céng O Trwdong
School - PHAN 1
/ | Succts PHIEU DONG GOP Y KIEN

Chuing t6i dén nhan y kién dong gép ctia ban vé& budi hoc ban vira tham dw. Xin vui long dién nhitng théng tin sau:

Ban cam thay thé nao khi b4t dau budi hoc (Xin khoanh tron)

& -

TIEU CUC LO LANG KHONG CAM THAY Gi THU VI
Vui long cho diém cac cau nhan xét bén dwéi tiv 1-5 ( khoanh tron cau tra I&i cia ban) Hoan toan khéng rat nhiéu
1 Phan hoc nay gilp toi hiéu tét hon vé hé théng gido duc cta Uc 1 2 3 4 5
2 Phan hoc nay ting cwéng kién thirc cla t6i vé viéc trwdrng hoc ky vong gi & tré em 1 2 3 4 5
3 T6i cdm thay tw tin hon vé viéc d&t ky vong phu hop cho con téi 1 2 3 4 5

Phan hoc nay d4 cai thién kién thirc cla toi vé cac nhan vién chi chét va vai tro

4 cula ho trong céac trwéng hoc Uc L 2 3 4 5
5  Téisé ap dung kién thirc thuc té va kj nang téi hoc duoc tir phan hoc nay 1 2 3 4 5
6 T6i biét cach dé c6 thé tim thém sw hd tro hodc thong tin néu can 1 2 3 4 5
7  Phan hoc nay dap (r’ng dwoc mong doi cla toi 1 2 3 4 5
8  Téithay ngudi didu phdi rat san Idong gitp d& va cé nhiéu thong tin 1 2 3 4 5
9  Téi sé gidi thieu chwong trinh nay cho nhiéu ngudi khac 1 2 3 4 5

Nhin chung, c6 hai diéu quan trong nhat ma téi hoc dwoc tir phan hoc nay la:

Phan kém hiu ich nhét trong phan hoc la gi?

Ban c6 dé nghi gi khac khéng?

Ban cam thay thé nao sau budi hoc? (Xin khoanh tron)

B G &
LO LANG TU TIN BOI ROI HAI LONG SUY TV THAT VONG
Théng tin ca nhan
Gi6i tinh (khong bat budc ghi): [/ Nam C NG
Sétréeménha:

Quan hé cla ban véi tré/nhing tré nay 1a gi? [ Icha [ IMe [JNguoichsmsoc Khae

Tén trwdng hoc con ban di hoc

Cam on y kién déng gép cutia ban

Vieknamese Evaluation




»‘ Achieving Pat Bwoc Thanh Céng O Trwdong
School - PHAN 2
Q Succs PHIEU DPONG GOP Y KIEN

Chuing t6i dén nhan y kién dong gép ctia ban vé& budi hoc ban vira tham dw. Xin vui long dién nhitng théng tin sau:

Ban cam thay thé nao khi bat dau budi hoc (Xin khoanh tron)

& -

TIEU cuC LO LANG KHONG CAM THAY Gi THU VI
Vui long cho diém cac cau nhan xét bén dwéi tiv 1-5 ( khoanh tron cau tra I&i cia ban) Hoan toan khdong rat nhiéu
1 Phan hoc nay cai thién kién thirc clia toi v& sw phat trién cla tré em 1 2 3 4 5
2 Bay gio toi da co hidu biét tdt hon vé su phat trién v& mat x& hoi va cdm xUc cla con toi 1 2 3 4 5
3 Phan hoc nay cai thién kién thirc cla toi vé strc khoé tinh than va phuc loi cia tré em 1 2 3 4 5
4 Phan hoc nay cai thién kién thirc clia t6i vé tac dong tiéu cuc ( nhw lam dung tré em hozc 1 2 3 4 5
hinh phat thé xac) co thé gay ton thwong dén tré em va viéc hoc hanh cua ching
5 Eginxhugc nay cho téi hiéu duoc cac cach gilp d& con toi kiém soat dwoc cang thang va 1 2 3 4 5
6 Toi biét cach dé& cé thé tim thém sy hd tro hodc thong tin néu can 1 2 3 4 5
7  Toisé ap dung kién thirc thwe té va k§ nang téi hoc dwoc tir phan hoc nay 1 2 3 4 5
8  Phan hoc nay dap (rng duwoc mong doi cla toi 1 2 3 4 5
9 Téithdy ngudi diéu phdi rat sin long gitp d& va ¢ nhidu théng tin 1 2 3 4 5
10  Toi sé gi6i thiéu chwong trinh nay cho nhiéu nguoi khac 1 2 3 4 5

Nhin chung, ¢6 hai diéu quan trong nhat ma t6i hoc dwoc tir phan hoc nay la:

Phan kém hiu ich nhét trong phan hoc 1a gi?

Ban c6 d& nghi gi khac khong?

Ban cam thay thé nao sau budi hoc? (Xin khoanh tron)

A A0 aa TN
“% &
= ) 7~ Ve’
LO LANG TU TIN BOI ROI HAI LONG SUY TV THAT VONG

Théng tin ca nhan

Gi6i tinh (khong bat budc ghi): || Nam C NG

Sé tré em & nha:

Quan hé cla ban vé&i tré/nhirng tré nay la gi? [ lcha L[] Me L] Nguwoi cham soc  Khac

Tén trwdng hoc con ban di hoc

Cam on y kién déng gép ctia ban

Vieknamese Evaluation



»‘ Achieving Pat Bwoc Thanh Céng O Trwdong
School - PHAN 3
Q Succs PHIEU DPONG GOP Y KIEN

Chuing t6i dén nhan y kién dong gép ctia ban vé& budi hoc ban vira tham dw. Xin vui long dién nhitng théng tin sau:

Ban cam thay thé nao khi bat dau budi hoc (Xin khoanh tron)

& -

TIEU CUC LO LANG KHONG CAM THAY GI THU VI
Vui Iéng cho diém cac cau nhan xét bén dwéi tir 1-5 ( khoanh tron cau tra 1o cia ban) Hoan toan khéng rét nhiéu
1 Budi hoc nay chi cho t6i cach tham gia vao tudi tho clia con minh 1 2 3 4 5
2 Téi hoc dwoc nhiéu cach méi dé gitp xay dwng mdi quan hé véi con minh 1 2 3 4 5
3 Téi cam thay tw tin hon vé vai trd ctia cha me trong viéc gitip tré thanh céng & truvéng hoc 1 2 3 4 5
4 Téida hoc dwoc chién thuat st dung ky luat mét cach hiéu qua 1 2 3 4 5
5 Téi cé kién thirc tbt hon vé cach hd tro tré khi gép phai thach thic khé khan 1 2 3 4 5
6 Toi hidu rd hon vé cach cw xt khi thay con minh bj bat nat 1 2 3 4 5
7 Téibiétlam cach dé co thé tim kiém thém sy hé tro va théng tin néu can. 1 2 3 4 5
8  Tailudn ap dung kién thirc thuc t& va k§ néng toi dat dwoc tir budi hoc nay 1 2 3 4 5
9 Phan hoc nay dap trng dworc mong doi clia toi 1 2 3 4 5
10  Taithdy ngudi didu phdi phan hoc rat san long gitip d& va cé nhiéu thong tin 1 2 3 4 5
11 Tai sé gidi thiéu chwong trinh nay cho nhiéu ngwoi khac 1 2 3 4 5

Nhin chung, c6 hai diéu quan trong nhat ma téi hoc dwoc tir phan hoc nay la:

Phan kém hiu ich nhét trong phan hoc la gi?

Ban c6 dé nghi gi khac khéng?

Ban cam thay thé nao sau bubi hoc? (Xin khoanh tron)

A A @@
R &
N ) A Y
LO LANG TU TIN BOI ROI HAI LONG SUY TV THAT VONG

Théng tin ca nhan

Gi6i tinh (khéng bat budc ghi): |/ Nam C N

Sé tré em & nha:

Quan hé cua ban vé&i tré/nhirng tré nay la gi? _Jcha [ Me ] Nguwoi cham s6c  Khéac

Tén trwdng hoc con ban di hoc

Cam on y kién déng gop cutia ban

Vieknamese Evaluation



»‘ Achieving Pat Bwoc Thanh Céng O Trwdong
School . PHAN 4
Q Succs PHIEU DPONG GOP Y KIEN

Chuing t6i dén nhan y kién dong gép ctia ban vé& budi hoc ban vira tham dw. Xin vui long dién nhitng théng tin sau:

Ban cam thay thé nao khi b4t dau budi hoc (Xin khoanh tron)

& -

TIEU CUC LO LANG KHONG CAM THAY Gi THU VI

Vui long cho diém cac cau nhan xét bén dwéi tiv 1-5 ( khoanh tron cau tra I&i cia ban) Hoan toan khéng rat nhiéu
1 Taéi hidu hon vé viéc chuyén trwdng va cach hé tro con tdi trong giai doan nay 1 2 3 4 5
2 Taéihoc dwoc nhidu cach méi dé gidp xay dung long tw trong cla con toi 1 2 3 4 5
3 Phanhoc nay da cai thién kién thirc clia ti vé cach toi co thé gitip con téi tré nén kién cwéng hon 1 2 3 4 5
4 Téi co hiéu biét nhiéu hon vé tdm quan trong clia viéc lam guong tbt cho con toi 1 2 3 4 5
5 Phanhoc nay da cho toi hiéu cach gilip con toi phat trién tri tug cdm xdc 1 2 3 4 5
6 Phanhoc nay da cai thién kién thire clia toi v& cac chon Iwa cho con tai sau khi tét nghiép ra truong 1 2 3 4 5
7 Toibiét cach d& co thé tim thém sy hd tro' va thong tin néu can. 1 2 3 4 5
8  Tailuon ap dung kién thirc thuc té va ky ndng tdi dat dwoc tl phan hoc nay 1 2 3 4 5
9 Phan hoc nay dap (ng dwoc mong doi cla toi 1 2 3 4 5
10  Tai thAy nguoi diéu phéi phan hoc rat sén long gitip d& va cé nhiéu thong tin 1 2 3 4 5
11  Téi sé gioi thieu chuong trinh nay cho nhiéu ngudi khac 1 2 3 4 5

Nhin chung, ¢6 hai diéu quan trong nhat ma t6i hoc dwoc tir phan hoc nay la:

Phan kém hiu ich nhét trong phan hoc la gi?

Ban c6 d& nghi gi khac khong?

Ban cam thay thé nao sau budi hoc? (Xin khoanh tron)

A A0 ala TN
=7 =) 2 w’
LO LANG TU TIN BOI ROI HAI LONG SUY TV THAT VONG

Théng tin ca nhan
Gi6i tinh (khong bat budc ghi): [ Nam L INe
S6 tré em & nha:

Quan hé cta ban véi tré/nhiing tré nay lagi? [ Icha [ IMe [ INgueichamséc Khac

Tén trwdng hoc con ban di hoc

Cam on y kién déng gop cuia ban

Vielnamese

Evaluation
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Certificate of Attendance

Awarded to

In recognition of your completion of the
Achieving School Success
parenting program
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